Religious Education

Policy
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At St Stephen’s CE Primary School, our Christian values run through our school like a
golden thread and enable our children to flourish and ASPIRE in life. Our Christian vision:
‘for with God, nothing is impossible’ ( Luke 1 : 37), helps support and guide our whole
school community in striving to beat our previous best endeavours.

Throughout the year, we re-focus on a Christian Value in order to keep God in the centre of
our lives. By linking these to key events within the Christian calendar our children will all
take turns in leading key collective worships for our whole school community at St
Stephen’s Church, once a year.

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Thankfulness Respect Hope Forgiveness Love Trust




ASPIRE Curriculum - ey principles:

A whole school curriculum with high expectations and excellence delivered rigorously through well
sequenced subjects, progression in generative knowledge, rich vocabulary, concepts and skills,

Stimulating enquiring minds by providing rich’ relevant experiences, purposeful and connected learning,

and creative thinking
-

Placing nurturing, lifelong learning behaviours — resilience, risk taking, independence, perseverance, and pride
in success - at the heart of our curriculum

|nclusivity and flexibl ) 5 us to cater for individual needs, abilities and interests

Revisiting key kno} ad vocab, so pupils know more and remember more

Encompassing the Whole Child — developing their faith, values, spirituality, health and well-being, and
understanding of the world we live in, their future role in our culturally diverse community and country where
equality and tolerance is promoted

Luke 1:37 "For with GOD nothing shall be impossible" #ASPIRE"

The key principles of our ASPIRE vision support our decision-making process at St
Stephen’s CE Primary School for the curriculum. With these principles in place, our
children are able to know more and remember more across development of our broad and
balanced curriculum.

Luke 1:37 "For with GOD nothing shall be impossible’.

Introduction

The aims and pwrposes of religious education in this syllabus reflect those set out in the 2019
Statement of Entitlement

They are to enable pupils:

» to know about and understand Christianity as a diverse glohal living faith through the
exploration of core heliefs using an approuch that critically engages with hiblical text.

- to gain knowledge and understanding of a range of religions and worldviews appreciating

- to engage with challenging questions of meaning and purpose raised by human existence and
experience.



- to explore their own religious, spiritual and philosophical ways living, believing and thinking.

Appropriate to their age at the end af their education in Church schools, the expectation is that all
pupils are religiously literate and, as a minimum, pupils are able to:
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« Engage in meaningful and informed dialogue with those of other faiths and none.

« Reflect critically and responsibly on their own spiritual, philosophical and ethical convictions

The purpose of RE is captured in the principal aim, which is intended to be a shorthand version for
day-to-day use. It should be considered as a doorway into the wider purpose articulated ahove.

Principal aim

The principal aim of religious education is to explore what people believe and what difference this

The aims of RE

A Cwrriculum Framework for Religious Education in England (REC 2013).
The threefold aim of RE elahorutes the principal aim.

The cwriculum for RE aims to enswre that all pupils:

1. make sense of a range of religious and non-religious beliefs, so that they con:

- identify, describe, explain and analyse heliefs and concepts in the context of living religions,

» explain how and why, these beliefs are understood, in different ways, by individuals and within
communities

» recognise how and why sources af authority (e.g. texts, teachings, traditions, leaders) are used,
expressed and interpreted in different ways, developing skills of interpretation

2. understand the impact and significance of religious and non-religious beliefs, so that they can:
« examine and explain how and why, people express their beliefs in diverse ways

- appreciate and appraise the significance of different ways of life and ways of expressing
meaning,

studied, so that they can:

- challenge the ideas studied, and allow the ideas studied to challenge their own thinking,



world, expressing their critical responses and personal reflections with increasing clarity and,
understanding

Our quality first teaching will engage and inspire. We will share with them the knowledge and
skills required to ensure that every child ‘Aspires’.

In order to deliver the aims and expected standards of the syllabus, St Stephen's strongly
recommends a minimum allocation of cwriculum time for RE based upon the law and the
statement of entitlement from the Church of England Education Office

Sufficient dedicated cwrriculum time, meeting explicitly RE objectives, however organised, should he
committed to the delivery of RE.

This should aim to be close to 10% but must be no less than 5% in key stages 1-4. In pructice, this
means a starting point of 60 minutes per week for Key Stage 1 and 75 minutes per week for Key,
Stage 2.

4-5s 36 howrs af RE per year (e.g. 50 minutes a week or some short sessions implemented through
. ision)
5-7s 36 howrs af tuition per year (e.g. an hour a week, or less than an hour a week plus a series of

RE days)
7-11s 45 howrs of tuition per year (e.g. 75 minutes a week, or a series af RE days or weeks

amounting to 45+ howrs of RE)

What religions are to- he taught?

At St Stephen's we use the new Manchester Diocesan syllabus, which wus created for use from
September 2023. This syllabus requires schools to help pupils develop an overull understanding of
Christianity and of some of the other principal religions and worldviews in the UK. The balance
syllabus lays down the recommended religions to be taught at each key stage. This is in line with
the Statement of Entitlement of Religious Education in Church Schools 2019, which says:
Reflecting the school's trust deed or academy funding agreement parents and pupils are entitled to
expect that in Church schools Christianity should be the majority religion studied. in each year
group.

» KS1 — KS2: Christianity should be at least 50% of cwrriculum time.

4-5s Reception Children will encounter Christianity and, other faiths, as part of their growing sense
5-7s Key Stage 1 Christians, Jews and Muslims.
7-11s Key, Stage 2 Christians, Muslims, Hindus and Jews.

*Consideration of other religions and nonreligious worldviews can occur at any key stage, as
appropriate to the school context.



The RE teaching and learning approuch in Manchester Diocese

The RE teaching and learning
approach in Manchester Diocese

Making sense
of beliefs

Identifying and making sense of core religious
and non-religious beliefs and concepts;
understanding what these beliefs mean within their
traditions; recognising how and why sources of
authority (such as texts) are used, expressed and
interpreted in different ways, and developing skills
of interpretation.

This syllabus is designed to support schools in developing and delivering
excellence in RE. It responds to national calls for deepening pupils’ knowledge
about religions and for developing their ‘relfigious teracy’.™ It does this

by studying one religion at a time (*systematic’ units), and then including
‘thematic’ units, which build on learning by comparing the refigions, beliefs
and practices studied.

In order to support teachers in exploring the selected beliefs, this syllabus sets
out an underlying teaching and learning approach, whereby pupils encounter
core concepts in religions and beliefs in a coherent way, developing their
understanding and their ability to handle guestions of religicn and belief.

The teaching and learning approach has three core elements, which are
wiowen togather to provide breadth and balance within teaching and leaming
about religions and beliefs, underpinning the aims of RE outlined on p.8.
Teaching and learning in the classroom will encompass all three elements,
allowing for overlap between elements as suits the religion, concept and
question being explored.

Making
connections

Evaluating, reflecting on and
connecting the beliefs and
practices studied; allowing pupils
to challenge ideas studied, and
the ideas studied to challenge
pupils” thinking; discerning
possible connections between
these and pupils’ own lives and
ways of understanding the world
(their personal worldviews).

Understanding
the impact

Examining how and why people

put their beliefs into action in
diverse ways, within their everyday

lives, within their communities and
in the wider world.

These alements set the contest for open exploration of religion and belief.
They cffer a structure through which pupils can encounter diverse religicus
traditions alongside non-religious worldviews - which reflect the backgrounds
of many pupils in our schools. The elements present a broad and flexible
strategy that allows for different traditions to be treated with inteqgrity. Thesa
elements offer a route through each unit while also allowing for a range of
questions refiecting different approaches, for example, from religious studies,
philosophy, sociclogy, ethics and theology.

Teaching and Learning approuch

+ identify, describe, explain and analyse beliefs and concepts in
the context of living religicns and non-refigious wordviews, using
appropriate vocabulary

evaluate, reflect on and enquire into key concepts

and questions studied, responding thoughtfully f . ° cxplalnhr'.c.nr‘u;.a.l:wtam' ;I:jc:sc.t:tmmis e ul::c.:IDrStDDd o et
and creativaly, giving good reasons for their Maklng sense Ways, Dy INCIVICUSLS and wiiin Communities
responses of beliefs + recognise how and why sources of authority (e.g. texts,

e challenge the idaas studied, and allow the teachings, traditions, leaders) are used, expressed and

icleas studied to challanga their own thinking, interpreted in different ways, developing skills of interpretation

articulating beliefs, values and commitments
clearly in response

discern possible connections between the ideas
studied and their ocwn workdviews = their ways of

understanding the world, expressing their critical = . \

responses and personal reflections with increasing Makll'l-g Undemtﬂndlng

clarity and understanding connections the |mpaCt + examing and explain how and why pecple express

¥ their beliefs in diverse ways
This is recommended, for all Church schools within the Diocese, in order to- meet the * rec;iini_siaf;::i,ounz.for wa;; In whhich peq:tlll-? )
. . hi . put their beliefs into action in diverse ways, in their

v . o}th,eS R P E 2919’ i I.n, e CWL schuotﬂw everyday lives, within their communities and in the
pupils and their families can expect an RE curriculwm that enables pupils to acquire a rich, deep wider world

L . . . . = appreciate and appraise the significance of different
w‘mahzltl.s,umqu,eand,d.lfvus& Pmmmmmoﬁwmmh . ways of life and ways of expressing meaning
example, the Understanding Christianity resowrce. Pupils can expect that teaching and learning,
in Church schools will use an approuch that engages with biblical text and theological ideas.




End of phase outcomes

Teaching and learning approach

Element 1:

Making sense of beliefs

dentifying and making sansa of refigious
and nan-religious beliefs and concepts;

fs rmaan
ising how and
uthority (such as texts)

understanding what thes
within their traditions; nec:

riterprataton.

Element 2:

Understanding the impact

Exarmining how and why paopla put their
beliefs into practics in diverse ways,
within thair everyday livas, within thair
carmmunitias and in the wider warld.

Teaching and learning approach

Element 3:
Making connections

Evaluating, reflecting on and connecting
the beliefs and practices studied; allowing

y chalienge pupils’ thinking;
nnections between

58 and pupils’ own ves and wordhiews
= their ways of understanding the world.

End K51

Pupils can ...

= dentify core balefs and concepls
studied and give a simpla description
af what they mean

= giva examples of how stories show
what people baleve (B.9. tha maaning
behind a festal)

= giva cadrn, simple accounts of what
stories and other texts maan to
befievers

= give examples of how peopka uss
stories, texts and teachings to guida
their baliefs and actions

= giva examples of ways in which
befievers put thar beliefs into practices

End KS1

Pupils can ...

= think, talk and ask queastions about
whethar the ideas they have baan

shudying, have something o say
ta thern

= giva a good reasan far the vienws they
hawea and tha cornections they make

Religious Education in EYFS
What do children gain from of RE in this age group?

understanding the world. This framework enables children to- develop a positive sense of
themselves, and others, and to leawrn how to form positive and respectful relationships. They will do
this through a balance of guided, planned teaching and pursuing their own learning within an
emerging moral and cultural awuareness.

End lower K52
Pupils can ...

= jdantify and describe the com beliafs
and concepts studiad

= make clear links betwean texts’
sourcas of authority and thea com
concepts studied

= poffer nformed suggastions about whet
texts/sourceas of autharity can mean
and give exampls of what thass
S0UNGas rmeaan to babevers

= make simpla inks batween stonies,
teachings and concapts studiad and
henw paopla Bva, ndividuslly and in
commurtes

= dasoribe how paople show thair beliefs
in howw they worship and in the way
thesy Bea

= jdantify some differences n how
paople put thar beliefs into practics

End lower K52

Pupils can ...

= make links betwaen somea of tha
beabafs and practices studied and life
in the world today, eqgressing soma
idaas of ther cwn clearly

= raise mpartant questions and suggest
arswears about how far the beliafs
and practices studied might make a
diffarance to how pupls think and e

= give good reasars for the views they
hawe and the connections they makea

End upper K52
Pupils can ...

= jdentify and explain the com beliefs
and concepts studied, wsing eampkes
from texts/sourcas of authority
in religions

= describs examples of ways in which
people use texts/sources of autharity
o make sensa of come baliefs
and concepts

= give meanings for texts/sources of
authority shedied, comparing these
ideas with some ways in which
balievers interpret texts/sources
of authority

= maka daar comnnections babwesn
what peopla believa and haw they live,
indivicually and in communities

= using envidenca and examgles, shaw
hw arvd witny people put thair beliefs
into practcs in different ways, e.g. in
diffarent communities, denominations
or cultures

End upper K52
Pupils can ...

= maka connactions bebween the beliels
and practices studed, evaluating and
explaining ther importances o different
paople (9. beliavers and athests)

= reflact an and ariculate lessons
pacple might gain fraom the baliafs!
practices studied, ncluding their oawn
responses, rmeognising that others
ey think differanthy

= consider and waigh up how ideas
studied in this unit relate to their own
expariencas and axparances of the
warld today, developing insghts of
ther cnam and giving good reasons
for the viaws they hava and tha
connactions they make



In line with the DIE's new 2020 EYFS Profile schools are to
plan RE which, through purposeful play and a mix of adult-
led and child-initiated activity, provides these opportunities
for pupils.

Prime area: Communication and Language.

RE enahles children fo:

s Develop their spoken language through qualty conversation
in a language-rich emironment, gaining new vocabulary
about religion and worldviews

= Engage actively with stories, non-fiction, rhymes and
poems from the RE field, taking opportunities to use and
embed new words in a range of contexts

= Share their ideas via cormersation, storyteling and role play,
responding to support and modeling from their teacher,
and sensitive guestioning that imvites them to elaborate their
thoughts in the RE fiskd

* Become comiortable using a rich range of vocabulary and
language structures in relation to RE content.

s (Offer explanations and answers to “why' guestions about
refigicus stories, non-fiction, rymes, songs and poems.

Prime area: Personal, Social and Emotional

Deavealopment. RE enables children fo:
= Observe and join in warm and supportive relationships with

+ MNaotice and respond to ideas about caring, sharing and
kindness from RE content including stories, sayings
and songs.

Prime area: Physical Development. FE enables children fo:

& Usza and develop their motor skills through RE based arts
and craft activities and, for example, smal world play, visual
representations of their ideas and thoughts, role play

Specific area: Literacy. RE enables children fo:

* Build their abilities in language comprehension through
talking with adults about the word arcund them, including
the world of religion and belief

* Engage with stones and non-fiction in BE setlings and
enjoy rhymes, poems and songs together.

+ Build their skills in BE-related word reading, recognizing
religiows words and discovering new vocabulary in retation
to religions and worldviews

s Articulate ideas and use RE examples to write simple
phrases or sentences that can be read by others.

Specific area: Mathematies. 5E enabies chidren to:

+ Develop their spatial reasoning skills, noticing shape, space
and measures in relation to RE content

s | ook for pattems and relationships and spot connections,
sorting and ordering chjects simply.

= BExtend ther knowledge and familiarity with words that
support understanding of religion and belef

= Tak about the lives of people around them, understanding
characters and events from stories.

= Know some simiarnities and differences between different
relfigious and cultural communities in this country, drawing
on their expenences and what has been read and
expanenced in class.

+ Explore the natural world around them miaking obeenvations
of animals and plants, emironmenis and seasons, making
space for responses of joy, wonder, awe and questioning.

Specific area: Expressive Arts and Design.

RE enaties children to:

+ Devalop artistic and cultural awareness in relation to RE
materials in relation to art, music, dance, imaginative play,
and role- play and stories to represent ther own ideas,
thoughts and feelings.

= Build their imagination and creativity by exploring and
playing with 2 wide range of media and materals using RE
content, responding in a vaniety of ways to what they see,
hear, smell, touch and taste.

=+ See, hear and participate in a wide range of examples
of religious and spiritual expression, developing their
understanding, self-expression, vocabulary and ability to

adults and leam how to understand their cwn feelings and

those of others

s Manage emotions and develop a positive sense of self,
understanding their own feeings and those of others e.g.

through religious story

= Talk and think about simple values as thay leam how o
miake good fendships, co-operate and resolve conflicts

peaceably

Specific area: Understanding the World.

RE enables children fo:

* Make sense of their physical world and their community,
e.q. on visits to places of worship, or by meeting membears
of religious communities

s |Listen to a broad selection of stores, non-fiction, mhymes
and poams to foster understanding of cur culturally, socially
and ecologically diverse world.

communicate throwgh the ans.

=+ (Create work drawing from religions and beliefs with a
variety of materials and tools, sharing their creations and
explaining the meaning of their work.

= Adapt and recount refigious stories inventively, imaginatively
and expressivedy, and sing, perform and learn from well-
known songs in RE imaginatively and expressivahy.

Units of. study,

Example units of study

Unit F1: Why is the word ‘God’ special to Christians?
The principal aim of religious education is to explore what peopie believe and what difference this makes to how they live, so that pupils can gain the knowledge,
understanding and skills needed to handle questions raised by religion and belief, reflecting on their own ideas and ways of living.

Suggested questions you
could explore:

What does the word 'God' mean?
Which paopile believe in God?

Which people believe God is tha Creator

af everything?
What s amarzing about the world?

What do Christians say about God
as Creator?

What s the stary that Christians and Jews

use ta think about the Creator?

What do Chistians and other paopla
{including non-religious) think about thea
world and how wa should treat it?

Learning outcomes:
Plan laamning expenences that enabla
children to ..

= Talk about things they find inferesting,
puzzing ar wonderful and also about
thir cwm experiencas and feelings
about the world

= Retell storias, talking about what they
say ahout the world, God, human
beings

= Think about tha wonders of the natural
wearld, expressing ideas and fealings

= Say how and when Christians lika to
thank their Craator

= Tak about what people do to mess
up the warld and what they do to ook
after it.

Colour key:

Making sense
Understanding impact
Making connections

Suggested content: Teachers can select content from this column ta help pupils achieve the leaming outcomes in column 2.
Taachers can use difisrent content as appropriate.

Making conmactions’ is woven through this unit: as you explore the ideas and storias with childran, talk about how they affect the
way paopls live, making connections with the children's own expenences.

One way into this unit might be ta spend somss time in the outside play area in various weaathers, to experience the workd as a way
into taking abaut it.

Display a large pictuna of tha globe and show some pictures of anmats from around the workd (2.9, elephant, camal, kangaroa,
sheep, blua whale, tuna, albatrss). Help children laam the names and tallk about whers they Gan ba found in the wordd. Talk
about beautiful things in netura. Add the sun and moon to the disply. Draw/paint/collage some pictures of their fawourite
creaturas. Tak about things they find interesting, puzziing and wonderful abaout the workd.

Introduce the idaa that quita a few pacple around tha wordd think that the whaole workd was created by God. Read the creation
story fram a children's varsion of the Bible. Get children to point out which parts of the warld wam mads an which day in the
story, Including animals and humans. Give children a chance to put some of the display pictures in the onder of the story as
they tak. Talk about the idea of a Creator. Talk about what is different about the creations they made (their paintings, etc.) and
the idea Christians, Jews and Muslims have about God as Craator: they believe God created Fe. Talk about how special the
woard ‘God' is for Christians (and others) - because they belisve he is the Greatar.

Christians ke to praise the Creator: talk about wity they might like to do this. Sea # children have any ideas about what
Christians might say ta God in their prayers - thanking God for the world and for life. Show some clips of Christians singing
praising songs (e.g. www.bbe.cauk/programmes/pld4hB3p) in church and owtsida. Tak about why they do it, and what they
are SEyiINg.

Connect with idea of harvest calabrations as a way Christians thank their Creator. Find out what happens at a harvest service
or take part in one, if the timing of this unit & rght. Sing some harvest songs (2.9. Out of the Ak Music’s *Combinad Harvest'
sorgs, Fischy Music, iSingPOP). Talk about how Chrristians like to bring food to the service, and than to share it with peopls
who nesd it.

Make links between how Christians think God is amazing, and so ana careful with how they use his name; and how they think
the world 5 amazing, so try to traat it well, and all creatures 0o, Dedade as a dass if chidman also think the warld is amazng,
whether or not they believe in God. Decide sorma things that childran could do to treat the world and othar peapla weall. Try and
do thosa things!



Religious Education in Key Stage 1

Programme of Study What do pupils gain from RE at this key stage?

their local, national and global contexts.

They should ruise questions and hegin to express their own views in response to the material they
Aims: The principal aim of religious education is to explore what people believe and what

RE teaching and learning should enable pupils to ...

A. make sense of a range | B. understand the impact | C. make connections

of religious and non-
religious beliefs

and significance of
religious and non-
religious beliefs

RE should enable pupils to:

* identify the core beliefs

and concepts studied ar

give a simple descriptior

of what they mean

= givi examples of how

slones show Winal peopha

believe (e.g. the meanir

behind a festival)

* give clear, simple accounts

of what stories ar

* give examples of how

pecple use ies, texis
and teachings to guide

their beliefs and actions

= give examples of ways in
which belevers put their

eliefz into action

between religious and
non-religious beliefs,
concepts, practices and
ideas studied

think, talk and ask
ques
the ideas




Example units of study

Unit 1.1 What do Christians believe God is like? [God]
The principal aim of religious education is to explore what paople believe and what difference this makes to how they live, so that pupils can gain the knowledge,
understanding and skills needed to hanale questions raised by religion and belief, reflecting on their own ideas and ways of living.

Learning outcomes {intended to enable pupds to
achiava and af key staga outcarmes):

Teachars will enable pupls to acheve these

aulcames, as appropriate to their ags and staga, so

that they can:
Make sense of belief:

Idantify what a parabla is

Tell the story of the Last Son from tha Bibls
simply and recognise a link with the Christian
idea of God as a famgiving Father

Give clear, simpla accounts of what the story
means to Christians

Understand the impact:

Give at least two examplas of a way in which
Chiristians show their baksf in God as kving and
forgiving (2.9. by saying somy, by seeing God as
walcoming them back; by fargiving others)

Give an example of how Christians put their
beliafs into pracctics in warship tag. by ssying
somy to God)

Make connections:

Thirk, talk and ask questions about whether they

can kam amything fram the story far themsehas,
eploning differant ideas

» Give a eason for the ideas they hava and tha

carmections thay make.

ldeas and some content for learning:
Teachers can select content from these examples, and add more of their own to enable pupds to acheve the outcomes.

Infrocuce idaa that Christians believe in God; the Bible is the key way of finding out what they think God is lika.

Tell the stary of tha Lost Son (Luke 15:1-2, 11-32) using inferactive and reflactive story-talling techniques. Draw out the forgiveness and love shown by the father.
Explan that the story is a "parabla’ — a special story Jesus told to halp people undarstand ideas. Parables might be harder to understand than somea ather staries as they
hawe can have hidden maanings.

Refer back to the key question: What da Chistians believe God is Bkae? Do pupis have any ideas yat, about wihat tha story says about what Chnstians believe about
God? Disouss: What might Christians understand about what God is like from this stany? Haw migit God b ke the father? Look at the stories of the Loest Sheap and
Lexst Goin in Luke 15 as mome examples.

The Parable of the Lost Son teaches that God loves peopla, even whian they go off on thair awn way. As a class think of weys that Chrisfians might show how glad they
arethat God loves them sa much e.q. sing praising songs, pray saying wity they love God, read about God in the Bible, love peaple, fargive people, cans for people, go
ta chwrch, pray and talk o God, pray and sk God to help, be genarous. Explona some examples of thesa, e.g. by talking o some Christians, matching pictures.
Christians often understand the Parable of Lost Son as teaching them that God is kving and forgiving, and will forgive them too, and so forgiing and baing fargiven is
also impartant — they should also practise forgveness. Talk about whethar forgiving peaple is only impartant for Chiistisns ar for other people too.

Talk about what happens in schoal # they do somesthing wiong. Share any fresh start/new day practices you might have and the imporianos of forgiving pupils in schoal.
Talk about other times whean forgivenass is given (through role play, if appropriate): At homea? Al out of school clubs? How do parents forgive? Link this last queston to
God as a forgiving father in the Lost Son. Reler to the gquestion “What do Christians balieve God is like?" - how fully can pupils answer this, focusing on understanding of
the parable’s meaaning?

What happens when forgiveness is not given? Get pupils to practisa saying *I'm vary somy’ and “That's ok — | forgive you” to each ather amund the dass. Tak togesther: Is
it good to forgive peopla? Why'why not? How does it feel if you don't forgive? Why & it sometimes hard fo forgie?

Lister ta "Yau Can Hald On' by Fischy Music (there is a free extract on waw: fischy.com). Discuss the massages in the song. Wiite an exira varse to the sang ar even a
class poern focusing on what it is ke to forgive or not forgive.

Explain that Christians oftan talk about thara being four main types of prayer: praisa, saying "samy’, saying “thank you® and asking for somathing. The stary of tha Lost
Son might lead Chnstians to think it s wary important o say ‘praiss’ and "saying “somy™ prayers.

Loak through the Last Son and see if they can see what typeas of prayers the charactans might say at different parts of tha stony and write some examples of charactans”
prayars. Compers with some Christian prayars from foday (e.g. The Lord's Prayer, sorms examples onling fram Christian wabsitas, e.g.

W rEY Brscapes. com/prayers prayans. btmi).

Refer back to the cora question: What do Chistians balieva God is ika? The story teaches that, like the father in tha story, God is kaving and forgiving. Talk to a Christian
abaut how this makes a differance to bow the va.

Unit 1.9 How should we care for others and the world and why does it matter?
The principal aim of meligious education is to explore what paople believe and what difference this makes to how they live, so that pupils can gain the knowledge,
undarstanding and skills needed to handle guestions raised by maligion and belief, reflacting on their own ideas and ways of living.

Learning outcomes (intended to enable pupils to achievs and of

kay stage outcomes):

Teachsars will enable pupls to achieve these outcormas, as
appropriate to thar age and stage, so that they can:

Make sense of belief:

=  ldantify & story or texd that says someathing about aach parsan

beirng unique and valuabls

Ideas and some content for learning:
Teachers can select content from these examples, and add mare of their awn to anable pupils to achieve the outcormes.

Throughout this unit, make connections with pupls” prics leaming from aarkaer in the year: what have thay leamt about God and creation aiready, and

how doas this affect how peopls bahawe?

= Introduca the idea that each person is uniqua and important; usa teachings to explain why Christians and Jews balieva that God valuas everyone,
such as for Chistians: Matthew 6:26; Jesus blesses the children (Matthew 19, Mark 10, Luke 18); for Jews and Christians: teachings such as
Psalm 8 {David praises God's creation and haow each person is spacial in if). Usa tha Golden Ruls to ilustrate a non-religious view of the value of all
peopke,

= Give an example of a kay belief some people find in one of

thasa stonas (e.g. that God loves &l paopla)

= Give a clear, simple account of what Geneasis 1 tells Chastians

and Jews about the natural warld
Understand the impact:

*  Give an example of how peopls shaw that they care for othars
eg- by giving to charity), making a ink to ane of the stodes

»  Give examplas of how Christians and Jews can show cara far

tha natural earth

= Say why Chastiarns and Jaws might ook after the natural world

Make connections:

= Thirk, talk and ask questions about what difference believing
in God makes ta how peopla treat each othar and tha

natural waorld

»  Give gaod reasons wiy evenyona (religious and mnon-religious)
should care for othars and look after the natural workd,

= Talk about the banefits and responsibiities of frendship and the ways in which people cane for others. Talk about charactars in books explaring
friendship, such as Winnis the Pooh and Piglet or the Rainbow Fish. Explore staries from the Chiristian Bibls about friendship and care for others
and how thase show idess of good and bad, right and wong, e.g. Jesus” special friends (Luke 5:1-11), four fiends takes the paralysed man to
Jesus (Luke 5:17-28), 'The Good Samaritan” (Luke 100 25-37); Jewish story of Ruth and Naomi (Ruth 1-4).

= Ask pupits to describe thair fiend’s spacial skills, leading to tha dea that we all have special skills we can use fo barafit others.

= Leam that some raligions baliewe that serving others and supparting the poor are mportant parts of being a refigpous believer a.g. z=kah
{almsgiving) in kslam; tedaka (charty) in Judaism.

= Read staries about how some people or groups have been inspired to care for peapls becausa of their religious or ethical bekisfs e.g. Mothear
Teresa, Doctor Barmardo, Sister Frances Dominica, the Cathobe aid agancy CAFOD, tha Jewish charity Tzedek; non-rabgious charities e.g.
‘Waterfid and Codam. Also find out about religious and non-religious peoapla known in tha local area.

= Having studied the taachings of one religion on canng, work togethar as a group to create an event e.g. a "Thank you” taa party for same school
helpars - make cakes and thank-you cards, writa nvitations and provide cake and drink, or organise a small fundraising event and donate the
maneay to a local charity.

»  Look carsfully at some texts from differant rabigious scriptures about the 'Golden Rule” and see if the pupils can suggest times whean it has been
followed and times when it has nat baan fallowed. Talk abaout haw the Galdan Fule can make life battar for everyone. Make cartoons bo show
thair ideas.

= Recal earier teaching about Ganesis 1: refel the story, remind each othar what it tells Jewish and Christian believers about God and creation je.g.
that God is graat, creative, and cancarmesd with creation; that ceation is mpartant, that burmans ans important within it). Talk abaot weys nwhich
Jews and Christians might treat the world, making connections with the Genesis aceount i2.g. hurmans ans important but have a rols as God's
representatives on God's creation; Genesis 2:15 says they are to care for it, 82 a gamdener tends a garden). Investigate ways that people can loak
after the world and think of good reasons they this is imporant for everyona, not just religious believers. Maka Bnkes with the Jewish idea of fikkun
olam [repairing the workd) and Tu B'shevat (new year for rees).



Religious Education in KS2

What do pupils gain from RE at this key stage?

Pupils should extend their knowledge and understanding of religions and worldviews, recognising
their local, national and global contexts.

They should he introduced to an extended, range of sources and subject-specific vocabulory.

They should he encournged to be curious and to ask increasingly challenging guestions about
ligion, helief, values and | lge.
PmmmwemmMmmmemmewm
Mw@mg,mwfwwmm selecting examples and, giving reasons to support their ideas and,

Aims: The principal aim of religious education is to explore what people helieve and what

RE teaching and learning should enable pupils to ...

A. make sense of a range
of religious and non-
religious baliefs

B. understand the impact
and significance of
religious and non-
religious beliefs

C. make connections
batween religious and
non-religious beliefs,
concepls, practices and
ideas studied

End of lower Key Stage 2 outcomes

RE should enable pupils to:

+ jdentify and describe
the core beliefs and

concepts studied

+ make simple links batween

stories, teachings and
concepts studied and how
peophe live, ndividually
and in communities

» make links between some
of the beliefs and practices
studied and life in the
wiorld today, expressing
some ideas of their
own clearly

+ make clear links
between texts/sources
of authaority and the key
concepts studied

+ describe how people
show thesr beliefs in how
thiey worship and in the
way thay live

* raise important questions
and suggest answers
about how far the beliets
and practices studied
might make a difference to
how pupdls think and live

+ goffer suggestions about
what texts/sources of
authority can mean and
give examples of what
th sources mean to

+ identify some differences
n hiow people put their
beliefs into action

+ give good reasons for the

vienws they have and the
connections they make




End of upper Key Stage 2 outcomes

RE should enable pupils to:

+ identify and explain the
core beliefs and concepls
studied, using examples
from sources of autharity
in religicns

+ make clear connections
between what people
believe and how they
live, individually and in
cOMmimunities

make connections
between the beliefs

and practices studied,
evaluating and explaining
their importance to
difierent people (e.g.
believers and atheists)

* describe examples of
ways in which people use
texts/sources of autharity
to make sense of core
beliefs and concepts

* Lsing evidence and
examples, show how
and why people put
their beliefs into action
in different ways, e.g. in
different communities,
denominations or culiures

reflect on and articulate
lessons people might gain
from the beliefs/practices
studied, including

their own responses,
recognising that others
may think differently

* givie meanings for textss
sources of authority
studied, comparing these
ideas with ways in which
believers interpret texts’
sources of authority

* consider and weigh up
how ideas studied in
this wnit relate to their
OWN expeniences and
experiences of the world
today, developing insights
of their own and giving
good reasons for the
views they have and the
connections they make

Example units of study,

Unit L2.3 What is the ‘Trinity’ and why is it important for Christians? [God/Incarnation]
Tha princinal aim of mligines aoication is tooexplors what propie halirvs and what difference this makas to how they live, sn that popils can gain the knowladoe,
understanding and skills neaded to hanadle questions raised by religion and belief, reflacting on their own ideas and ways of living.

Learning outcomes (intended to enable pupls to achieve end of
kay stage outcomes):

Teachars will enable pupls to achieve these outcormsas, as

appropriate to ther age and stage, so that they can:

Make sense of belief:

* Recognise what a 'Gospal’ is and give an example of the kinds
of stones it contains

= Offer suggestons about what texts about baptism and
Trinity mean

+ Give examples of what these texts mean to some
Christians today

Understand the impact:

= Describe how Christians show their baliefs about God the
Trinity in warship in different ways (in baptism and prayes, for
enample) and in the way they live

Make connections:

*  Make inks between some Bible texts studiad and the idaa of
God in Christianity, expressing clearty sorme ideas of thair own
ahout what Christians balieve God is Bae.

Ideas and some content for learning:
Teachers can select content from these examples, and add mare of their own to enabile pupils to achieve the outcomes.

-

-

A way in to this unt would be to explare how and why water is used as a symbol in Christianity: use some water to prompt pupils to think sbout
how and when it can be deansing, refrashing, Fe-giving, baautiful, dangerous, still, flowing, reflective, thirst-quenching. Make a link with wihy wetes
is used in Christian baptism - because of its many symbolic meanings.

Intreducs the idea of a 'Gospal' — a Be-story or biography of the Bfe and teaching of Jesus. Tell pupils the stary from one of the four Gospals,
Matthew 3:13-17. Ask what they think is gaing on. Ask for suggestions about the meaning of detais: the waler, the voice, the dove. At the vary
start of Jesus” pubilic life, it picturas tha Trinity: tha voice of God anncunces Jasus as tha San of God and the Holy Spint is present in the form of a
dove. Christians believe that ona important thing the story teaches is that Jesus & not just a good man, but God wha has come 1o Earth to rescue
hurnanity. Ask pupils to st dues thay can find in the story for this message.

Look carefully at two paintings of the Baptism (for examgile, by Vermocchio and Danigl Bonnell - sse www.artbible.info and search 'baptism’).
Discuss similarities and differancas between how the different painters show God. Christians believe God is three in one: Father, Son and Haly
Spirit. Thay sometimes describa the Trinity according to their different roles: God the Father and Creatos, God the Son and Saviour, and Gad the:
Haly Spirit as the presence and power of God at work in all §fe today. Ask pupils to kst ways in which these pictures show this belief. Ask the class
ta make their own pictures of the baptism of Jesus which induda symbals for the voice of God and tha Holy Sgirit.

Ask pupits to draft a suggestion for a baptism prayer for a baby in a Chastian family today: from their lzaming about Jesus” baptism, what kinds.
of wands do they think will be in the prayar? Imvestigate what happens and what prayers ane said at Christian bapfisms and compare the official
prayers with their suggestions: what did they miss out? (Note that baptism has been intraducad in Units F4, 1.8 and 1.10, so build an that
learning.) Natice whar Christian belief in tha Trinity (God as three parsans in one: Father, Son and Holy Spirit) is shown in the celebrations. Explore
the differencas betweaan baplising babias and adults. List similarities and differencas betwean the caelebrations, and make connections with the
story of Jesus” baptism. Remind pupils of the symbalism of water: st as many ideas as possible far what water symbolises in baplism.
Return to the unit question: What is the "Trinity' and why is it important for Christians? Ask pupils to express their response using symbals and art.
Use a triangle, a triptych or a three-piece Viann diagram and ask pupils to dasign a work af art for a church called "Holy Trinity”. (Thera may be one
not too far fram you — there are mary hundreds in the UK.} Ask thern to write a short pieces to explain their artwark and the 'big idea’.



Unit U2.7 Why do Hindus try to be good? [Karma/dharma/samsara/moksha]

The principal aim of religious education is to explore what people believe and what difference this makes to how thay live, so that pupils can gain the knowledge,
understanding and skills needed to handle questions raised by religion and belief, reflecting on their own ideas and ways of living.

Leaming outcomes (ntended to enabla pupls to achieve and of
by stage outcames):

Teachars will enable pupls to achieve these outcomas, as
appropriate to ther age and stage, so that they can:
Make sense of belief:

the marn ir

how it relat 3 Hine

| 25 e du afs about sarmsare, mok
Understand the impact:

* Maka cha

ns batwesen Hind
KA :

12arg and moksha

tha four Hindu aims of life and th
efs about dfarna. kar

« Connac
with b

Jence and examp
o practics in diffierent ways

Make connections:

= Mz ons be

Ideas and some content for learning:
Teachers can select content from these examples, and add mare of their awn to anable pupils to achieve the outcomeas.

Recall learming about Brahman (Gad, Ultimate Raslity) and atman (etermal self) in Unit L2.7. Remamber that Hinduism s very diverse, and so there
5 hardhy arything that we can say 'al Hindus believe ..." Howewver, thea ideas of diarma, kamna, samsara and moksha are commanly held, although
described in & range of ways.

Explare the Hindu stary from the Mahabharata, the 'man in the well” (wesindianetzone.com/S0/man_well.htm) in a creative way; this presenis o
picture of the way the world is for a Hindu worldview: the atman is trappad in the physical body and wants 1o ascapa tha terible dangars, but the
man is distracted by the trivial pleasures instead of trying to get out. This is a waming to Hindus that they should pay attention to finding the way &
ascape tha cycle of Be, death and rebirth. Use thes to set the scane far leaming about karna, samsam, atc. below.

Explare Hindu ideas of kamna - the law of cause and afiact, and haw actions bring good ar bad karna. Gonnect this with Hindu beliets about
samsara — tha cycle of Be daath and rabirth travelled by the afman through vanous rencamatons, 1o achieve moksha (relesss from tha cycle of
sarmsaa, and wunion with Braheman). Find out how and why the game of "esnakos and laddons” links with Hindu doas of karrg and rofsha. Bofloot
an how these babafs affer masons winy a Hindu might try to be good - o gain good karma and a better reincamation, and ultimately release

from sarmsars.

Explare Hindu ideas about tha four aims of lifa (punsharthas): aferma: religiows or maral duty; artha: economic development, providing for family
and society by honest means; kama: regulated anjoyment of the pleasures and beauty of life; moksha: Bberation from the cycla of birth and rebirthy
rancamation. Compars thess with pupils’ goals for lving. Connect with the idea of karma - pursuing thess aims coniribute to good karma; doing
thngs salfishly or i ways that hanm afthers brings bad karmma.

Hirdus might describe e as a joumey towards moksiea; Hindu life is also part of a journay through differant stages (ashramas), aach with diffarsant
duties. Look at the different dharma'duties Hindus hawve at the four ashramas: studant, housahalder, retired person, renauncer. How doss tha
dharmna for these stages help Hindus to be good? Compars with the duties pupills have now, and oneas they think they will have at later stages

af lifa.

Consider some Hindu valsas and haw they make a difference ta Hindu He, individually and in community, e.9. afimsa (non-vickence) and safya
ftruthifulness). Connect these with idaas of afmandkamma (all lving baings have an etemal saliatman and so deserve ta ba treatad wel; kBaming the
truth and speaking truthfully ane ways of worshiping God).

Find out about some ways in which Hindus makea a difieranca in the word-wide community. How doss a Hindu way of ife guide therm in how they
iva? E.g. Mahatma Gandhi, Pandurang Shesin Athavale.

Considear the valua of thea idea of karma and rancameation: what diffsrence would it make to the way peopls live if averything they did camss gaod

ar bad karna, affecting fulure rebirths? I no one escapes from this law of justcs, how does that changs how we view injustice now? Tak about
how different paople rmspond to this idea, ncluding non-rakigious responses and the ideas of pupls themsslvas, What diffarence would it makea to

how thay ve? Wiy?

RE and special educational needs

At St Stephen's we helieve that every pupil can achieve and henefit from their RE, including all
pupils with Special Educational Needs and Disahilities (SEND).

RE is a statutory part of the core cwriculum for all pupils, including those with learmning difficulties.
Pupils with SEND are found in all contexts, and all teachers are teachers of pupils with SEND.
Good-quality teaching in RE will tailor the planning of the syllabus carefully to the special needs

in RE.

For pupils with Complex Learning Difficulties and Disahilities (CLDD)
« Good RE hegins from the unique individuality of the pupils, and provides rich experiences of

liior and cniritualib,

« Calm and peaceful space in RE can enable learners to enjoy their RE time individually.

+ RE can enahle pupils with the most complex of needs to develop awuareness of themselves, their
Jeelings, their emotions and their senses.

For pupils with Severe Learning Difficulties (SLD)

+ Multi-sensory approuches bring the possibility of introducing spiritual experiences.

+ RE makes a contribution to pupils’ social development through story, music, shared experience

and ritual.

other people’s needs.

For pupils with Moderate Leaming Difficulties (MLD)
» RE can provide insight into the world of religion and human experience, especially when tough



« RE can provide opportunities for pupils to participate in spiritual or reflective activity.
« RE can enable pupils to make links with their own lives.
For pupils with Emotional and Behaviouwral Difficulties (EBD)
« RE can enahle pupils to address deep issues of concermn in helpful ways through exploring
spiritual material and seeing how others have tackled difficult experiences.
« RE Les;.wn&cane,xpwre mthzsu}espuwsdwvt&showd,prowde complex emotions or thoughts,

Our teachers adapt the cwrriculum accordingly for our SEND children, as they do in all areas of the
cwrriculwm.

Assessment, achievement and attainment

In RE, by the end of each key stage, pupils are expected to know, understand and apply the
concepts, skills and processes specified in the relevant Programme of Study, as in all subjects of the
curriculwm,

The expectation is that pupils’ achievements will he weighed up by teachers using criterio arising
Jrom the Programmes of Study.

Assessment in this agreed syllabus is related to end of phase expectations.

« InRE, at 7 and 11, pupils should show that they know, understand and apply the concepts, skills
and, processes specified in the Programmes of Study.

In addition, this syllabus offers a mid-way marker for end of Year 4, age 9, to help show pupils’
progress through KS2.

Within each unit outline, learning outcomes are presented that relate to the end-of-phase
outcomes. Whilst the end, of key stage outcomes are general, the unit learning outcomes are
specifically related to the content (knowledge and skills) required to- address the key question.

» The learming outcomes for each unit are expressed in relation to the three elements of the teaching
concepts in different questions at different key stages. Exploring the same concepts again, from a
different perspective and using different materials, is essential to support pupils’ ability to connect
ideas and develop a coherent understanding of religion and belief, consolidating and emhedding
learning.

The learning outcomes in this syllabus support teachers in assessing whether pupils are on track to
meet end of phase and end of key expectations.

» Assessment requires teachers to know what individual pupils know and can do-.

The learning outcomes on each key question outline will help teachers to assess this, and to devise



» Schools need to be ahble to track progress of pupils.

teachers to truck progress across a year group. This is not the same as giving pupils a ‘level’.
Teachers will know that pupils’ understanding at the start of a topic will necessarily, dip as they,
encounter new material. Where a key question is building on previous learning (which will become
more and more evident as the syllabus is implemented over the long-term), pupils will start with

« An example of summative assessment that could be reported for accountahility purposes within
the school year would he to make a judgement of that pupil's performance at the end of a unit of
work. A teacher could use her/his professional judgement and, look at work samples, recall
discussions and other responses to teaching and learning and then record whether a pupil is (for
example) emerging, meeting expectations or exceeding the specific unit outcomes.

« At St Stephen's the children will answer the ‘hig question’ the overarching question of the unit. To
show their understanding.

» Teachers in RE should plan their approuch to the whole key stage with the leaming intentions of
the end of the phase/key stage in clear view.

understanding, in a variety of ways, allowing pupils plenty of opportunities to- achieve the
outcomes.

Through the unit, teachers should be aware of how far pupils achieve the outcomes, so as to guide
» The leaming outcomes may he broken down further into smaller ‘T can' statements by teachers
when planning | and, learni wities for pupils.

» Setting high expectations early in the key stage, in terms of the matters, skills and processes af
RE is most likely to enahble pupils to reach the highest possible standards for all groups of pupils.
The end of key stage statements can be used for reporting to parents.

« As with all subjects of the curriculum, parents are entitled to expect an annual report which
clearly describes the progress and achievement of each child in relation to the Programme of Study,
in RE. Teachers will report on pupil's progress in their mid-point report and the children's progress

How RE promotes spiritual, moral, sotial and cultural development
Activities for spiritual development in RE

RE can support this by promoting:




in a ‘question hox' or as part of a wall display, and allowing time and space where these guestions
such as Community, of Enquiry/P4C, circle time, dehates, Socratic Circles or group investigations,
- reflection: providing a space to reflect on pupils’ own values and views, as well as those of
others, and to consider the impact of these values

- resilience: promoting a spirit of open enquiry into emotive or complicated questions, in order to
- response: exploring ways in which pupils can express their responses to- demanding or
controversial issues

generosity in pupils through exploring inspiring examples of these qualities in others

- appreciation: encowruging pupils’ ahility to respond with wonder and excitement by, exploring,
some of the marvels and mysteries of the natural world, of human ingenuity, and examples of the
capacity of humans to love, create, organise and overcome adversity,

Activities for moral development in RE

Moral development is ahout exploring and developing pupils own moral outlook and
in the world.

RE is extremely well-suited to exploring social and personal moruality in significant ways:

Valuing others: in exploring the views of others, young people are well-prepared, in RE to
appreciate the unigueness af all humans and their moral value, and to act in the world and

In the classroom: offer activities which enable teamwork and, trust and require empathy. Welcome
speakers or visit places of worship to learn from people of different backgrounds; explore case
studies centring on forgiveness, generosity and other heneficial social moral volues; use puppets,
toys or persona dolls with younger children to develop their sense of morul connection with others.
Morul charucter development: RE offers a safe space where pupils can learn from their mistakes,
appreciate ideas of right and wrong, continue to strive after sethacks, take the initiative, act

in real and concrete ways to some of moral questions they face. In the classroom: encourage your
pupils to take part in whole-school endeavours to enlarge their characters. Involve them in
establishing appropriate moral codes for classroom, school and the wider community. Suggest
participation on the school council or the school play, in sport, music and dehates, to contribute to
charity events or take part in mentoring or ‘buddy schemes.

Morul diversity: activities in RE lessons should help pupils feel confident when taking part in
dehates abhout morul issues. Debhates and, discussions should prepare pupils for the fact that there
will always be disagreement on matters of moruality and their right of expression is balanced by a
responsibility to listen to the views of others.

In the classroom: choose age-appropriate topics which allow exploration of different moral

Activities for social development in RE




Social development refers to the ways young people are shaped, in schools with an eye on the sort
aof sotiety we wish to create in the future. Developing children and young people socially means
giving them the opportunities to explore and understand social situations and contexts they may,
encounter in school or outside.

In the RE classroom, such social situations may, include exploring:

such as justice, fairmess, honesty and truth, and specific examples of how they affect owr common
life, such as in relation to- how people treat each other in the classroom and school, issues of
poverty and wealth, crime and punishment

- morul sowrces: a chance to reflect on where ideas ahout how we should behave come from,
whether religious or non-religious texts, teachings or traditions, in order to- more fully understand,
social and behavioural norms

- influences: opportunities to explore and reflect on the great influence on individuals of family,
orill

- sotial insight: a chance to acquire insight into significant social and political issues which affect
individuals, groups and the nation, such as how chuwrches and gurdwuaras may contribute
practically to needs in their local communities, or how some religious and nonreligious charities
- role models: teachers should model the sort of behaviour we expect of our children and young,
people, and RE should explore role models, from the famous like Desmond Tutu, to the many local
examples in the school and its community,

- experiential leaming: pupils should have opportunities to emhody for themselves expected,
hehavioural and social norms, whether through class discussions, group work and ongoing
hehaviour expectations, or through special events such as school visits or drama workshops
Activities for cultural development in RE

There are two meanings associated with ‘cultural’ development, and RE emhodies hoth of them.
Firstly the term refers to the pupils’ own home culture and background, whether religious or not,
and, secondly the term describes owr national culture. Schooling should prepare all young people to
participate in Britain's wider cultural life, whatever their own background.

Cultwral development could, be evident in RE in two major ways:

Own culture: RE is the perfect subject in which to explore Britain's rich diversity, of religious, ethnic
and geographical cultures. Although all children share Britain's common life, cultwral diversity is
part of that life and no child should, feel their cultural background is a barrier to- participation.
SamoormmcrrbRE actuntw&mﬁudvprmmteduldmnswmsmndmg,o;ﬂwmmummdauum
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cultwral expression. Where possible, visit areas with a strong, cultwral flavour to ohserve shops,
cafés, people and houses. Some parents may he willing to come and talk about their home cultwre,
or send personal artefacts to school with their children such as books, photos or clothes. Students
who helong to a particular cultwral group should be encouruged to share their experiences in class
discussion, give a talk or even an assemhbly.




Wider culture: schooling is a preparation for adult life in terms of behaviowr and, expectations as
well as in achieving qualifications. This wider cultural education prepares children for adulthood.
In the classroom: cultwral education is found whenever children make sense of the world around,
them and explore why we act the way we do. Provide opportunities for participation in classroom
and whole-school events, including art, music, drama, sport, activism and serving others; explore
hehaviours that are expected.

RE and British Values

From Septemher 2014, school inspection in England, explores and judges the contribution schools
make to actively promoting British Values. RE can make a key educational contribution to pupils’
explorations of British Values, and excellent teaching of RE can enable pupils to learn to think for
themselves ahout them.

Questions about whether social and moral values are hest described as ‘British Values' or seen as
more universal human values will continue to be debated (not least in the RE classroom!), but for
the purposes of teachers of RE, the subject offers opportunities to build an accwrate knowledge-

people so that they are able to move heyond attitudes of tolerance towwrds increasing respect, so

Values education and moral development are a part of a school's holistic mission to contribute to
learning in some of these areas, but pupils' moral development is a whole-school issue.

Mutual tolerance

Schools do not accept intolerant attitudes to- memhbers of the community: attitudes which reject
other people on the hasis of ruce, faith, gender, sexual orientation or age are rightly challenged. A
haseline for a fair community is that each person's right to ‘he themselves’' is to he accepted by all.
Tolerance may not he enough: RE can challenge children and young people to be increasingly,
respectful and, to celebrute diversity, but tolerance is a starting point. It is much better than
intolerance.

Respectful attitudes

In the RE cwrriculum attention focuses on developing mutual respect between those of different
Jaiths and beliefs, promoting an understanding of what a society gains from diversity. Pupils will
to be broud-minded and open-hearted.

Democracy

In RE pupils learn the significance of each person's ideas and experiences through methods of
discussion. In debating the fundamental questions of life, pupils learn to respect a range of
perspectives. This contributes to learning about democracy, examining the idea that we all share a



The rule of law

In RE pupils examine different examples of codes for human life, including commandments, rules
choose hetween good and, evil, right and wrong, and they, learn to apply these ideas to their own
communities. They learn that faimess requires that the law apply equally to all, irrespective — for
example - of a person's status or wealth. They have the opportunity to examine the idea that the
‘rule of law’ focuses specifically on the relationship between citizens (or subjects) and the state,
Individual liberty,

In RE, pupils consider questions ahout identity, helonging and diversity, learning what it means to
live a life free from construints. They study examples of pioneers of human freedom, including
those from within different religions, so that they can examine tensions hetween the value of a




