



COMPUTING POLICY



















At St Stephen’s CE Primary School, our Christian values run through our school like a golden thread and enable our children to flourish and ASPIRE in life. Our Christian vision:  ‘for with God, nothing is impossible’ ( Luke 1 : 37), helps support and guide our whole school community in striving to beat our previous best endeavours.
Throughout the year, we re-focus on a Christian Value in order to keep God in the centre of our lives. By linking these to key events within the Christian calendar our children will all take turns in leading key collective worships for our whole school community at St Stephen’s Church, once a year.




Autumn 1	Autumn 2	Spring 1	Spring 2	Summer 1	Summer 2
Thankfulness	Respect	Hope	Forgiveness	Love	Trust























The key principles of our ASPIRE vision support our decision-making process at St Stephen’s CE Primary School for the curriculum. With these principles in place, our children are able to know more and remember more across development of our broad and balanced curriculum.






What is Computing?
Introduction
A high-quality computing education equips pupils to use computational thinking and creativity to understand and change the world. Computing has deep links with mathematics, science, and design and technology, and provides insights into both natural and artificial systems. The core of computing is computer science, in which pupils are taught the principles of information and computation, how digital systems work, and how to put this knowledge to use through programming. Building on this knowledge and understanding, pupils are equipped to use information technology to create programs, systems and a range of content. Computing also ensures that pupils become digitally literate – able to use, and express themselves and develop their ideas through, information and communication technology – at a level suitable for the future workplace and as active participants in a digital world.
Aims
The national curriculum for computing aims to ensure that all pupils:
· can understand and apply the fundamental principles and concepts of computer science, including abstraction, logic, algorithms and data representation 
· can analyse problems in computational terms, and have repeated practical experience of writing computer programs in order to solve such problems
· can evaluate and apply information technology, including new or unfamiliar technologies, analytically to solve problems
· are responsible, competent, confident and creative users of information and communication technology.

Intent
The Computing curriculum at St Stephen’s CE intends to inspire a curiosity and fascination about the world in which we live in.  We will equip the children with knowledge about diverse places, people, resources and natural and human environments, together with a deep understanding of the Earth’s key physical and human processes.  We have created a bespoke curriculum in Computing, focusing on map skills, global issues and contrasting localities around the world.  The children will benefit from finding out about their local environment in relation to our country, continent and the world around them.  In our Computing teaching, we will provide the children and parents with opportunities to experience and gain an interest in their immediate world and how this impacts on the wider world.  
At St. Stephen's, we use the 'Teach Computing' Scheme of Work from the National Centre for Computing Education to deliver a comprehensive and structured Computing curriculum. This scheme provides clear progression and high-quality resources, ensuring that our lessons are engaging and effectively support the development of essential computing skills. By aligning with the latest educational standards and best practices, we ensure that our pupils receive a robust foundation in computer science, digital literacy, and information technology. The rationale for using this scheme lies in its flexibility and inclusivity, allowing us to cater to the diverse needs of our students while fostering creativity, problem-solving, and critical thinking skills essential for their future success in a technology-driven world.

Best practice in Computing, including quality examples of expectations are shared with teaching and support staff, prior to their teaching of Computing. The document ‘What does best practice in Computing look like?’ can be found on the school’s shared drive, always available for teaching and support staff to access. 
At the end of each unit, the children are assessed by the class teacher using the Impact task outlined in the MTP. These assessments are collated on the assessment document for each class. This document is then used over the academic year to build up a clearer picture for the teacher, who at the end of the year will undertake a 'best fit' analysis along with using their teacher judgement to give a final assessment grade for each member of the class. These are reported and logged on the assessment sheet and the child's end of year written report. At the end of each unit any 'gaps' are logged which are then addressed in subsequent weeks and unit to ensure that no gaps in 'Key Knowledge, Skills or Vocabulary' are left.  This gaps analysis will only be brief but will ensure that:
· the initials of the children with gaps are logged, 
· what those gaps are, and 
· when they are to be addressed.
Addressing these gaps does not just have to wait until the next unit of teaching. They can be supplementary tasks which can be done with support at home (these can often be skills or learning vocab effectively), sessions with the class TA during pockets of time during the day ie. a timeline activity, or perhaps revisited in other areas of the curriculum (ie map reading with co-ordinates and maths).
The key to retaining knowledge is to not allow it to be missed or allow gaps to grow over time. In this way we strive to develop lifelong skills and knowledge throughout the Aspire curriculum at St Stephen’s CE. 

Implementation
Computing will be taught for every half term each year.  The objectives are taken directly from the National Curriculum.  We revisit these objectives to support retrieval of the knowledge gained and build on and consolidate learning. The subject leader, alongside class teachers and the Curriculum lead have developed a bespoke curriculum, personal to the children from our school, to ensure breadth and coverage. 
The children will have a knowledge organiser at the beginning of each topic, to show the specific geographical knowledge that they will learn throughout the topic.  Points/places of interest (e.g. maps, landmarks, features) will be signposted and key vocabulary for that topic will also be present.  This will enable the children to recall key facts about Computing during the topic and is a document that the children can refer to in their learning.  This will be stuck into their Computing books.  The knowledge organiser will also be added to the website for each year group so that parents can access this and encourage their children to deepen their knowledge outside of school. 
The lessons in the medium term plan have been sequenced to ensure that;
In Key Stage 1:
Pupils develop knowledge about the world, the United Kingdom and their locality.  They will understand basic subject-specific vocabulary relating to human and physical Computing and begin to use geographical skills, including first-hand observation, to enhance their locational awareness.
In Key Stage 2:
Pupils extend their knowledge and understanding beyond the local area to include the United Kingdom and Europe, North and South America.  This will include the location and characteristics of a range of the world’s most significant human and physical features.  They will develop their use of geographical knowledge, understanding and skills to enhance their locational and place knowledge. In each classroom, there will be a class map displayed. It is our intention that as each topic is taught, the map will be labelled with both the theme and the links to further support the children’s understanding of the sequential aspect of geographical themes.  The map will be used as a cross curricular resource and develop the understanding of ‘PLACE in our world’ throughout all areas of learning ie. Places from around the world that the class reading book was set, items of current affairs (discovery of ancient tombs/ artefacts), world places with significant physical geographical events (Volcanoes and earthquakes)  etc will be displayed by the class on all occasions. In this way the map and geographical learning are personalised and rich in their coverage across the ASPIRE curriculum.

Teachers annotate their MTPs and refer to them from lesson to lesson. Specific annotation will include personalised adaptations for all SEN and Pupil Premium children, a plan for the TA and their role, an evaluation and next steps by the teacher and TA from their observations of the lesson- for every lesson. Lesson objectives must start with an ‘I can statement..’ for all lessons.  Teachers follow the marking policy when marking the children’s work.
An important part of the Computing curriculum is the ability to retain and re-use knowledge, vocabulary and skills in a progressive and developmental way throughout the journey through school. Retrieval practice takes place within each lesson. It is created to re-visit key areas from the unit being covered and also other previous units for the children. It would be expected that children will receive retrieval questions explicitly from the Knowledge organisers from the units. Teachers will use this as a teaching assessment tool too as it will show the understanding and retention of the key information taught. Retrieval practice will see more able children challenged to show their ability or gaps eg. A GDS child in Y2 would be expected to show that they are capable of retaining more complex knowledge. A further guide to retrieval practice in Computing can be found in the appendices.

At the end of the unit, the children complete an extended retrieval quiz.  In the Spring and Summer term, this is in addition to an end of unit extended writing piece, to demonstrate the knowledge gained over the half term. For our pure SENd children we have realised through monitoring that the final assessment in some topics is not effective in illustrating the progress that these children have made. As a staff we have decided to look at the ‘Mind Map’ approach for the SENd children to convey the progress they have made throughout the topic. 

Summative assessment  
To use summative assessment effectively, class teachers will complete their assessment grids after the impact task. Dependent upon the number of questions in the impact task, class teachers will work collaboratively to create a benchmark for the cohort. This will inform a judgement as to whether the child is working towards, expected or greater depth. 

Support for SEND
Weekly Computing lessons are inclusive to pupils with special educational needs and disabilities. Within the weekly Computing lesson, teachers have a responsibility to not only provide support for children with SEND but also activities that provide sufficient challenge for children who are high achievers. It is the teachers’ responsibility to ensure that all children are challenged at a level appropriate to their ability.  
Where appropriate, support and challenge can be given in a variety of ways specific to Computing.  Such examples of these may be simpler/more complex maps or using lower/higher figured grid references.  It is the teachers’ responsibility to tailor resources to the needs of their children.
We support children with prior access of knowledge organisers to find key facts to use in their work.  We provide opportunities to teach key vocabulary from the knowledge organiser to support the children’s understanding of geographical vocabulary.   To cater to the needs of all pupils, staff may provide differentiated support in lessons.  This is annotated onto the teacher’s medium-term plans.  It is important to extract relevant information from the knowledge organisers to support the achievement of the specific learning objective.  
A pupil’s English ability should not be a barrier to their geographical knowledge and understanding.  Therefore, we feel that at times it is necessary for pupil to verbalise their responses, have their work scribed when appropriate.  When the geographical skill is reliant on the child’s maths ability, it may be appropriate to remove this barrier to learning by providing scaffolded resources. 
When children are still unable to demonstrate or acquire geographical skills, the use of pre-teach strategies or over-learning could be used as a separate intervention.  
Children who have been identified as having gaps or misconceptions in their learning, may be subject to additional intervention to bridge gaps.  
After specific monitoring of the SEND as a school we realised that children were not achieving in their retrieval practice at the start of the 5 part lesson. SENd children will still complete a retrieval exercise but this will be differentiated to their level. 
Examples of how pupils with SEN are supported: 
· Every lesson begins with retrieval which supports links to prior learning.
· Vocabulary and knowledge from previous topics and year groups is revisited each lesson.
· Support with reading and writing 
· Extra teacher/ TA support
· Children may be placed in mixed ability groups and talk partners to provide positive role models. 


Examples of how Greater Depth pupils are challenged: 
· Applying the learning and vocabulary with a great level of independence and accuracy.  
· Differentiated, challenging work is created
· Extension activities prepared and given to children as a challenge
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Impact
At the end of the unit, teachers deliver an assessment task to give children the opportunity to share their knowledge from that topic.  The impact tasks involve an extended end of unit quiz to recall facts and knowledge.  In the Spring and Summer terms, the children are also asked to write at length to demonstrate the knowledge they have gained. SENd children are to produce a detailed mind map. Teachers use the quiz, extended writing, detailed mind map to formally assess each individual child.  They are assessed against National Curriculum objectives to be working towards the year group expectation (WTS), working at the expected standard for their age group (EXS) or working at greater depth (GDS) within Computing.  Staff input the children’s initials on their year group assessment document (found on the shared drive).  This is used to formulate an end of year judgement for the child’s summative assessment, recorded on the pupil’s end of year report.   
Any photographic and video evidence (weather reports, for example) should be saved in the shared area as evidence for assessment.  Pupils can also be assessed against their retrieval of the knowledge organiser.   

Computing Lessons 
We use a variety of teaching and learning styles in our Computing lessons. We believe in enquiry-based research activities to promote independent use of skills. We encourage children to ask and answer Geographical questions with personal relevance. Children are given opportunities to develop and apply skills in using a variety of data, such as maps, statistics, graphs, pictures, and aerial photographs.  ICT is used within Computing lessons to enhance learning. 
We involve children in Geographical activities with realistic contexts and purposes to help develop their sense of community responsibility and understanding of global citizenship. Children participate in role-play and discussions and present reports to the rest of the class and engage in a wide variety of problem-solving activities. 
Computing has natural links to other subjects in the curriculum.  Computing makes a significant contribution to the teaching of English in our school because it actively promotes the skills of reading for information, writing, speaking and listening. 
Computing contributes to the teaching of mathematics in a variety of ways. We teach the children how to represent objects with maps. The children study space, scale and distance and they learn how to use four- and six-figure grid references. They also use graphs and charts to explore, analyse and illustrate a variety of data. 
We make provision for the children to use ICT in Computing lessons when we feel that the use of ICT will enhance learning.  Children use ICT in Computing to develop their skills in data handling and in presenting written work and reports. They research information using the Internet, Google Earth and a range of software packages.  Children also learn how to use a range of control devices such as Beebots, Roamers and Logitech equipment within Geographical contexts. Provision is also made for children to use digital cameras and camcorders to create, record and use photographic images.

Equal Opportunities
The Governing Body and School Staff are committed to ensuring that all members of the School Community are treated fairly and with equality.  We will comply with relevant legislation and implement School policy in relation to race, equality, disability equality and gender equality.
In Computing, the children are exposed to the diverse and multi-cultural world in which we live in.  They are taught to respect differences in people, places and communities.  We provide a quality education that is inclusive and equips our children to be lifelong learners.   We encourage confident, caring and respectful citizens at all times. 

Pupils’ Records of work
Pupils record their work in their Computing book.  The work is expected to be of the same standard as that in English and Maths books.  Fieldwork and observational skills can be recorded using photographs and videos and added to the Teacher’s shared drive.  Each half term, children are expected to complete an extended piece of writing in their Computing book.
Resources
Resources are kept both in a central store and within each class teacher’s general resource areas for use when appropriate.  Children in both key stages have access to a wide range of resources such as atlases, globes, maps and practical equipment to assist their learning and development of key Geographical skills.

Strategies for the teaching of Computing
We use a variety of teaching and learning styles in our Computing lessons. We believe in enquiry-based research activities to promote independent use of skills. We encourage children to ask and answer Geographical questions with personal relevance. Children are given opportunities to develop and apply skills in using a variety of data, such as maps, statistics, graphs, pictures, and aerial photographs.  ICT is used within Computing lessons to enhance learning. 
We involve children in Geographical activities with realistic contexts and purposes to help develop their sense of community responsibility and understanding of global citizenship. Children participate in role-play and discussions and present reports to the rest of the class and engage in a wide variety of problem-solving activities. 
Best Practise in Computing
The subject leader has researched strategies for best practice from national associations for Computing, such as the GA, (Geographical Association) and the RGS (Royal Geographic Society).  Examples of best practice in Computing is shared with teachers before they begin a Computing topic, these include high-quality examples of expected outcomes. The documents ‘What does best practice in Computing look like?’ And ‘What your books look like for Computing,’ can be found on the school’s centrally shared system, always available for teaching and support staff to access to reflect upon.

Classroom Support
Teaching Assistants and helpers are used in Computing to assist:
· In the classroom throughout the school by working with groups and individuals on task.
· In providing targeted and positive support to those pupils identified with difficulties.
· In providing other help, such as preparation of resources and display work.

Display
All classes have a ‘knowledge Organiser’ displayed on the wall.  The children’s knowledge of places in Computing lessons is signposted on the map.  Additional knowledge of places in other subjects, e.g musicians, historians, significant world events, are also identified on the map to widen the children’s knowledge of the world.   The map is added to throughout the year.  
Teachers display the key vocabulary for their Computing topic on their class working walls as part of their KW and ASPIRE display. At the start of a topic what the children already know is recorded. As children understand and become confident with the geographical vocabulary they are learning the vocabulary is moved from W for what they want to know to the ASPIRE section for what they have now learned. 
Rewards
Children’s work will be rewards using praise, stickers, house points inline with the school behaviour policy.  Staff may also recognise individual talents in Computing or specific work and celebrate this in our whole school Celebration assembly.  The children will be rewarded with a certificate, outlining their achievement. 

Appendix 1 – ‘What ASPIRE looks like in Computing’
1. What do you aim to achieve in your curriculum?
At St. Stephen's School, our Computing curriculum is designed to equip pupils with the knowledge, skills, and confidence to thrive in a rapidly evolving digital world. We aim to inspire curiosity, creativity, and critical thinking through meaningful and engaging lessons that reflect real-world applications of technology. Our curriculum ensures that all pupils develop a solid understanding of computational thinking, programming, and digital literacy, preparing them to be not only competent users of technology but also responsible digital citizens.
We believe in fostering resilience, problem-solving, and collaboration as key skills in Computing, enabling pupils to take risks, experiment with ideas, and persevere through challenges. At the heart of our Computing curriculum is the commitment to inclusivity and accessibility, ensuring that every child, regardless of ability, is given the opportunity to succeed and develop their digital competence. Through a focus on e-safety, we also ensure that pupils understand the importance of staying safe online and the ethical use of technology in our interconnected world.
Our intent is to prepare pupils for future opportunities in a technology-driven society, empowering them to be confident, responsible, and innovative digital leaders in a diverse and ever-changing global community.

A – A whole school curriculum with high expectations and excellence delivered rigorously through well sequenced subjects, progression in generative knowledge, rich vocabulary, concepts and skills. 

Our Computing curriculum is designed with high expectations and a commitment to excellence, delivered rigorously through well-sequenced lessons that ensure clear progression in generative knowledge, rich vocabulary, and essential skills. Each year builds upon prior learning, ensuring that pupils develop a deep understanding of key concepts such as algorithms, coding, data handling, and digital literacy. Our carefully structured curriculum promotes a logical progression of skills, where foundational knowledge is revisited and extended as pupils advance. We emphasize the use of rich, subject-specific vocabulary and ensure that pupils not only understand computing concepts but can articulate and apply them confidently. Through this approach, we provide a robust and comprehensive computing education that prepares pupils for the digital demands of the future.

S –Stimulating enquiring minds by providing rich and relevant experiences, purposeful and connected learning, and creative thinking.
We stimulate enquiring minds in Computing by providing rich and relevant experiences that encourage purposeful, connected learning and foster creative thinking. Our Computing curriculum is designed to engage pupils through real-world applications of technology, from coding interactive games to designing digital projects that link to other subjects such as mathematics, science, and art. We promote problem-solving and experimentation, allowing pupils to explore innovative solutions to challenges while developing critical computational skills. By connecting learning across disciplines and encouraging creativity in how technology is used, we nurture a sense of curiosity and inspire pupils to become confident, independent digital thinkers
P – Placing nurturing, lifelong learning behaviours – resilience, risk taking, independence, perseverance, and pride in success ​- at the heart of our curriculum. 

At St. Stephen's, our Computing curriculum places nurturing lifelong learning behaviours—such as resilience, risk-taking, independence, perseverance, and pride in success—at its core. We encourage pupils to take risks by experimenting with coding, debugging, and problem-solving in a safe and supportive environment, helping them learn from mistakes and grow in confidence. Independence is fostered through opportunities for self-directed projects, where pupils take ownership of their learning and explore their own ideas. We celebrate perseverance by recognising effort and progress, ensuring pupils feel a sense of achievement as they overcome challenges. Through this approach, we instill pride in their successes, cultivating the resilience and mindset needed for lifelong learning in an ever-evolving digital world

I – Inclusivity and flexibility which allows us to cater for individual needs, abilities and interests
Our Computing curriculum is built on inclusivity and flexibility, ensuring that we cater to the diverse needs, abilities, and interests of every pupil. We provide differentiated learning opportunities that allow pupils to access the content at their own level, whether they require additional support or are ready for greater challenges. Lessons are designed to be adaptable, incorporating a range of teaching methods, tools, and technologies to engage all learners. We also encourage pupils to pursue their individual interests within Computing, offering them the flexibility to explore topics that spark their curiosity, from game design to digital art. By creating an inclusive environment, we ensure that every child feels valued and is given the opportunity to succeed in developing their digital skills.
R- Revisiting key knowledge, skills and vocab, so pupils know more and remember more​.
At St. Stephen's, we prioritise the revisiting of key knowledge, skills, and vocabulary in our Computing curriculum to enhance pupils’ retention and understanding. Through a well-structured sequence of lessons, we regularly integrate retrieval practices at the start of each lesson. This cyclical approach allows students to build upon their foundational knowledge systematically, ensuring that essential vocabulary and skills become firmly embedded in their learning. By revisiting and expanding on these core elements, we enable pupils to not only know more but also to recall and apply their knowledge confidently, preparing them for more advanced topics and real-world applications in Computing.
E -Encompassing the Whole Child – developing their faith, values, spirituality, health and well-being, and understanding of the world we live in, their future role in our culturally diverse community and country where equality and tolerance is promoted
We are committed to encompassing the whole child in our Computing curriculum by integrating the development of faith, values, spirituality, health, and well-being into our teaching practices. We recognize the importance of educating pupils about the ethical use of technology and digital citizenship, fostering a sense of responsibility and respect in an increasingly interconnected world. Our curriculum promotes discussions around equality and tolerance, encouraging students to explore diverse perspectives and cultures within the digital landscape. By incorporating themes related to well-being and mindfulness and online safety in technology use, which is embedded throughout the Computing Curriculum, we help pupils understand the impact of their digital choices on themselves and others. Through this holistic approach, we aim to equip students with the skills and values necessary to thrive as compassionate and informed members of our culturally diverse community.

What is the reason for your curriculum design?
In Computing, the curriculum has been designed to focus around three geographical strands:
· Geographical skills and fieldwork
· Global issues
· Human and physical features – comparisons with another location.

The LTP for Computing has been designed this way to allow for progression in map skills and knowledge of places beyond our locality.   The children will benefit from finding out about their local environment in relation to our country, continent and the world around them.  In our Computing teaching, we will provide the children and parents with opportunities to experience and gain an interest in their immediate world and how this impacts on the wider world.  


































2. How did you achieve class teachers/ TA sharing this understanding before they teach your subject?
Computing has been at the forefront of the new curriculum, along with History.  We valued support from the Geographical Association to provide us with key learning points curriculum journey.  Staff meetings were assigned to the development of this subject, so that all stakeholders had the opportunity to understand the development and reasoning behind the curriculum design.  This has developed into documents, accessible to all to demonstrate what Computing should look like in books.  We aim to use this as a ‘go to’ document to improve consistency and expectations in books. 
As the subject leader, part of my role is to ensure that staff have a topic overview and knowledge organiser as their starting point.  From this, they can create their own plans, focusing on the specific lesson objective stated on the MTP.   IN the development of the new curriculum, all subjects are now expected to start their new topic with a double page spread of the topic cover sheet and knowledge organiser.  As this is repeating across subjects, the expectation is now embedded in our practice.  
Alongside staff meetings; valuable, informal conversations regularly take place to check on understanding and clarify any questions that staff may have.  Rigorous monitoring ensures that staff have the correct expectation and understanding of the subject. 





























3.  Explain what knowledge, progression and sequencing means in your subject?
Knowledge is (an example):
In Computing, we aspire for the children to know about their location and where that is in relation to their country, capital city and the world beyond where they live.    Teaching should equip pupils with knowledge about diverse places, people, resources and natural and human environments, together with a deep understanding of the Earth’s key physical and human processes. As pupils progress, their growing knowledge about the world should help them to deepen their understanding of the interaction between physical and human processes, and of the formation and use of landscapes and environments. Geographical knowledge, understanding and skills provide the frameworks and approaches that explain how the Earth’s features at different scales are shaped, interconnected and change over time.

Progression can be shown through each geographical strand:
· Map skills:  In KS1, children use the 4 points of the compass, reading and drawing maps of the school environment and the local area.  This progresses to using 8 points of a compass in Y3 and four figure grid references in Y4.  In Year 5 and 6, children use 6 figure grid references when map reading.  
· Locational knowledge: In KS1, children focus on their locality and the countries of the UK.  They learn about the continents and oceans around the world. IN KS2, the children’s locational knowledge develops to other countries and their capital cities in Europe and in contrasting continents.  
· Place knowledge: In KS1, children focus on vastly contrasting locations than their own environment to make the contrast in human and physical Computing more explicit.  IN LKS2, their place knowledge develops to the position and significance of the Equator, Tropics and Hemispheres.  Children progress in this strand to knowledge of latitude and longitude and time zones in UKS2. 
· Human and Physical Computing: In KS1, children identify seasonal and weather patterns where they live.  They use geographical vocabulary to refer to physical and human features. In KS2, the children focus upon biomes, natural disasters and settlements.

The Computing curriculum is sequenced to explore three main strands – 1 per term:
· Geographical skills and fieldwork
· Global issues
· Human and physical Computing
The curriculum has been sequenced in this way to provide opportunities to retrieve their knowledge learned from previous years and to build upon this.  For example, when studying human and physical Computing, the children start off in KS1 with vastly contrasting localities to their own environment.  They build upon this knowledge of the world to learn about the Computing of other places in the other continents around the world.  The curriculum in KS1 commences with the school environment, building upon the sequence of learning from EYFS: Understanding the World.  In EYFS, children observe changes and differences in their environment and this is built upon in KS1 and 2 as children understand why these changes happen. 
The sequence has been carefully mapped out to ensure that concepts build upon one another.  Please see supporting document to see further explanation of the sequencing of Computing.



4. How do you promote Reading, Writing and Maths in your subject?

At the start of each lesson, children ‘read’ their Knowledge organiser.  This is a document where they are exposed to and learn new subject-specific vocabulary.  The children read the definitions to deepen their understanding.  During lessons, staff plan high-quality tasks that give opportunities for reading across the curriculum.  This may be in the form of reading maps and atlases for geographical enquiry, but can also be reading non-fiction books about contrasting localities, or reading diagrams and explanations of the water cycle, for example.  
Lessons commence with a retrieval quiz, in which children read questions and demonstrate their learning from the previous lesson.  This provides another opportunity for reading.

Writing is demonstrated in nearly all Computing lessons, from annotating and labelling maps, to writing a detailed explanation of how volcanoes are formed.  
At the end of the Spring and Summer units, the children are given the opportunity to demonstrate their knowledge in an extended writing task.  Although this is a Computing assignment, staff ensure that high quality English written work is demonstrated relating to age related expectations. 

Computing is a numerate subject and uses mathematical concepts in some way in most lessons; for example, numbers, scale, graphs, data, temperatures, percentages, ratios, co-ordinates.   Knowledge about places, issues and maps are presented to the children using various data, e.g. pictograms, bar diagrams, etc.  The children need to read and interpret this data, using their Maths knowledge. 
















Appendix 2 – How the Computing ASPIRE curriculum meets the needs of the National Curriculum.’
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Appendix 3 – ‘Best practise for teaching and learning’
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Appendix 4 – ‘EYFS in Computing’
Computing within the EYFS takes place withing the specific area of Understanding the World. The aim for our EFYS children is to achieve the Early learning Goals, as listed below:
· Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps.
· Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been read in class. 
· Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and – when appropriate – maps. 
· Explore the natural world around them, making observations and drawing pictures of animals and plants
· Know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what has been read in class
· Understand some important processes and changes in the natural world around them, including the seasons and changing states of matter.

Within this area of learning children within the EYFS at St Stephen’s CE are immersed in a curriculum which encompasses geographical learning, for example scrutinizing seasons, delving into space exploration, discussing contrasting localities as well as examining the local area. These geographical skills ensure the children transition seamlessly to Key Stage One, with the necessary skills to flourish within Computing.


















Appendix 5 – ‘What my books will look like in Computing’
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Appendix 6 – ASPIRE in Computing
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Appendix 7 – Long term plan
[image: ]
[image: ]
[image: ]






















Curriculum Flow Chart 

Step 1
Look at the MTP 
· Ensure that you know the key skills and substantive concepts which need to be covered for the topic and that they are planned in (find these on the MTP).
· Take note of what has been taught before and what will follow (find these on the MTP).
· Take note of any cross curricular links 














Step 2
· Lesson 1 – Ensure that the title page and KO are on a double spread in pupils’ books and that the learning map is stuck on the next page. 
· Children should then fill in what they already know before the start of the topic in pencil. 














Step 3
· Each lesson should follow a five point lesson model which includes: 
· Retrieval and Challenge
· Review key knowledge
· Hook and Introduction (Vocabulary, Knowledge and skills)
· Teacher guided section
· Independent section 






Step 4
· Ensure that throughout the topic pupils record on their learning maps (in green pen) what they have learned in each lesson and 1 key piece of information should be recorded as part of their sticky knowledge.  
· Planning should also indicate clear differentiation and support given for specific PP and SEN children and the role of the TA.









Step 5
· At the end of each unit of work each child should complete an assessment task appropriate to their level. This could include a mind map, piece of extended writing, a quiz or project as a way of showcasing the skills and knowledge they have acquired during that unit of work. 
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Luke 1:37 "For with GOD nothing shall be impossible"
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Supporting SEND areas of need in Geography

Communication and Interaction

« Pre-teaching of subject vorabulary.
« Pupils encouraged to explain what they, have to do to check,
understanding.

+  Links tor prior leaming, explicitly made via retrieval and.

end of lesson by use of sticking knowledge and the leaming,
. %mwmmmmwm
+ Provide - and teach use of - range of writing frames to aid.

organisation.
+ Cloze provedure oxercises to vary writing tasks and,
demonstrate understanding

Rules of ‘comrect listening’ are regularty displayed, taught and.
modelled. Pupils are aware of pre-amanged. cues Jor active lstening,
.g. a5 second hand signal/ countdown to stop what they are
doing.

« For some children, delivery of information, may be slowed down,
and, repeated. Instructions an how to da work may be broken down.
intor smaller steps. and. supported. by o teaching assistant.

« TA'sareused to effectively to explain and support pupils to ask
and answer questians; this may be 11, in @ small group. or with,
the whoe class.

«  Talk partners are used. each. lesson, to practise speaking and.
listening with. peers.
Quigy activities are sometimes adopted. i this lesson. and, they are
evidenced, with.‘speak i’ sirips in our bavks.

« Take time to find pupil’s strengths and praise them. Ensure that
the pupil has opportunities to succeed and maintain self-
confidence.

« Expectations of hehaviour should. be clear and cansistent; clear
targets are modelled and explained.

«  Opportunities are provided for kinaesthetic leaming

«  Children are placed, in mixed ability groups to provide positive
role models.

« Where necessary, brain breaks are built into lessons

There is a clear organisation. of the dlassroom to allow for
free movement and access for all.
Consideration for lighting and, seating, arrangements.

Chairs and tables are of an appropriate height.

Oral presentations are used. as an altemative to some written.
wark.

Additional, time s given when required, to complete tasks.
Access is. given to technology so that work can be typed.
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kSt

Locational knowledge

+ name and locate the world's 7 continents and 5
oceans

Vear 1 Autumn - Wnat is ke
‘where we live? (lesson 3)

Year 2 Autumn - Where are the 7
‘wonders of the world? (essons 1.
2.3.4.5.6)

Year 1 Sumner - Wht is it like
1o live in Antarctica? (lssans 1,
2.3)

Year 2 Summer - What is it ike:
to live n Kenya? (lessan 1)

+ name, locate and identify characteristics of the
4 countries and capital cities of the United
Kingdom and its surrounding seas

Vear 1 Autumn - Wrat is ke
‘where we live? (lessons 34,5,
67)

Year 1 Spring - What are the
seasons? (lesson 5)

Year 2 Spring - Where does aur
food came fram? (lesson 4)

Place Knowle:

+ understand geographical similarities and
differences through studying the human and
physical geagraphy of a small area of the United
Kingdom, and of a small area in a contrasting
non-European country

Vear 1 Summer —inat s 1t ke
to live n Antarctica? (lssans 1,
2.3.4.5)

Year 2 Summer - What is it ike:
to live in Kenya? (lessons 2. 3. 4,
5)

Human and Physical Geography

« identify seasonal and daily weather patterns in
the United Kingdom and the location of hot and
cold areas of the world in relation to the
Equator and the North and South Poles

Year 1 Spring - What are the
Seasons? (lessons 2. 3.4,5,6)
Year 1 Sumuner - Wht is it ke
to live n Antarctica? (lssans 1,
3)

Year 2 Summer - What s it ke
to live in Kenya? (Jesson 3)

use basic geographical vocabulary fo refer for

« ke physical features, including: beach, cliff,
coast, forest, hill, mountain, sea, ocean, river,
soil, valley, vegetation, season and weather

Year 1 Autunn - Wnat is it ke
‘where we lve? (lessons 1, 45,6.7)
Year 2 Autumn - What are the 7
‘wonders of the world? (lessons
12.3.4.5.6)

Year 1 Spring - What are the
seasons? (lessons 1.2.3.4,5.6)
Year 2 Spring - Where does aur
food come from? (lesson 4)





image5.png
Vear 1 Simmar —Vinat i ¥ e
10 in Arerchica? (essos 2.
54

Year 2 Surmer - What i it ke
S0l in orye? lessons 2.2 41

= ey human features. including; city. fown.
village. factory. farm. house. office. port.
harbour and shop

Vear 1 Autumn - Wnat i 1 e
where we ? (issors 1.455.7)
Vear 2 Autumn - natare e 7
wongers o the orle? (essors .
5455

Year 2 Spring - Where does our
o0 come from? (essors 1.2.3.
9

Vear 1 Sunmee - Wrat i t ke
10 e in Artarchica? (escrs. 2
5

Vear 2 Surmer - What i i ke
50 in Korye? (essons 2.5)

‘Geographical skills and fieldwer

" use world maps. aleses and globes fo identify
the United Kingdom and its countries, as well as
the countries. continents and oceans studied at
this key stage.

Vear T Autumn - What e
e we e (essons

5567

Year 2 Autunn - Wnatare e 7
wonders o the i (sssoce 1.
23,456

Year 1 Spring - What are the
Seasors? (essns 5,6)

Vear 2 Spring - Where does our
o0 come from? (ssors 4.5.6)
Year 1 Sunmer - Wnat i 1 ke
10 e in Arerchica? (escors .
25

Year 2 Summer - What i it ke
10 in Kerye? st 12,4,
5

- use simple compass directions (north. south.
st and west) and locational and directional
language [for example. near and far. left and
vight]. fo describe the location of features and
routes ona map

Vear T Autumn - Whar e
where we e? (issors . 2.
s4587)

Year 1 Sprig - What are the
seasors? (essos .3)

Year 2 Spring - Where does our
o0 come from? (essors .2.4)
Year 1 Sunmer - Wrat i ke
10 in Arerchica? (escors .
2

Year 2 Summer - What i it ke
50 in Korye? essons 3

+ use cerial photographs and plan perspectives fo
recognise landmarks and basic human and

Vear 1 Autumn - What i 1 e
where we e? (issors .2)

Year 2 Spring - Where coes our
o0 come from? (isons 1.2.4)
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physical features: devise a simple map: and use
and construct basic symbols ina key

Year 1 Sumner Virat i T e
folie in Ararctica? (esson 2)
Vear 2 Summer - What i 1 e
50 e in Korye? (eszon )

[+ use simple fieldwork and observational skills To
study the geography of their school and its
grounds and the key human and physical
Features of ifs surrounding environment

Vear 1 Autumn - What i 117
e we v (esson2)

Year 1 Sprig - What are the
seasors? (essons 2.9)

Year 2 Spring - Where does our
o0 come from? (isors .2)

Tover 2

Locational knowledge

« locate the world's counfries, using maps To
facus on Europe (including the location of
Russia) and North and South America.
concentrating on their environmental regions.
key physical and human characterisics.
couniries. and major cities

Vear 3 Aurumn~ inare on
e e (essors 5)

Vear & Autunn - Wnats
Urderreath my oet? assoes5
9

Vear 3 Spring - How lorg conour
works ot (ssors 1. 2.5, 4.5,
9

Vear & Spring - bossevery drop
matter (sson'5.0)

Vear 3 Summer - What i it ke
o inFrance? essors 1.2, 3
oy

Ve & Surmer - What i i ke
1o e in Austrate? essons 1.2,
54

= rame and locate counties and cities of the
United Kingdom. geographical regions and their
identifying human and physical characteristics.
key topographical features (including hills.
mountains. coasts and rivers). and land-use:
patterns: and understand how some of these.
aspects have changed over fime

Vear 3 Aurimn~ inare on e
e e (essors 5)

Vear & Autunn - Wnats
Urderreth my oot lessors )
Vear 4 Spring - boes every drop
matter (ssors 3,2,5)

= identify the position and significance of
latitude, longitude. Equator. Northern
Hemisphere. Southern Hemisphere. the Tropics
of Cancer and Capricorn, Arctic and Anfarctic
Circle. the Prime/Greenwich Meridian and fime
zones (including day and night)

Vear 3 Aurumn~ irare o
e e essors 1.2.3,4,5.9)
Vear 3 Spring - How lorg conour
work as? lssors 1.3)
Vear & Surmer - What i i ke
o e in Austrare? (essose 1, )

Place Knowledge
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[+ understand geographical similarities and
dif ferences through the study of human and
physical geography of a region of the United
Kingdom. a region in a European country. and @
region in North or South America

Vear 3 Summer - What 2 7 e
1o inFronce? (essons 2,3, 4,
5

Humen and Physical Geography

[+ describe and understand key aspects of:
+ physical geogrephy. including; climate zones.
biomes and vegetation belfs, rivers.
mountains. volcanoes and earthquakes. and
the water cycle

Vear & Auramnirare
Urderreth my oo lssors L
23,456

Year 3 Spring - How lorg conour
worl a5t lssors 1.2.3,5)
Vear 4 Spring - boss every arop
matter (ossors 1.2.3,4,5)
Vear 3 Summer - ihat s i ke
1o inFrorce? (iessors 2,3)
Vear & Summer - What i ke
50l in Austraie? essons 2.3

« " human geography. including: types of
settlement and land use. cconomic activity
including trade links. and the distribution of
natural resources including energy. food.
minerals and water

e 3 Spring - Fow lorgcon cur
worl st lssors 12,3, 4.5
o

Vear & Spring - bossevery drop
matter (ssacs )

Vear 3 Summer - What i it ke
1o e inFronce (isons 4)
Vear & Surmer - What s 1 ke
50 in Austraie? essons .5

Geoaraphical skills and fieldwork

+ use maps. atlases, globes and digital/computer.
mapping fo locate countries and describe:
features studied

Vear 3 Auramn— Virare o
e e (essors 1.2.3.45,6)
Vear & Autunn - inare
Urderreth my oo lssors 1
23,456

Year 3 Spring - How lorg conour
workd ot (ssors 1. 2.5, 4.5,
9

Vear & Spring - boss every crop
matter (ossors 1.2,3,4,5.6)
Vear 3 Summer - ihat s i ke
10 inFrance? essors 1.2, 3
5

Vear & Summer - What i it ke
10l in Austrate? eszons 1.2,
54

[+ use the B points of a compass. 4- and 6-figure
grid references. symbols and key (including the
use of Ordnance Survey maps) to build their
knowledge of the United Kingdom and the wider
world

Vear 3 Aurmn~ inare on
e e essors 1.2.3,4,5,9)
Vear & Autunn - inare
Urderreath my eet? lessos ,
9

Year 3 Spring - How lorg cenour
sorlg 05t lsore 4]





image8.png
Vear & Sprng - boez very aop
matter?(ssors 56)

Vear 3 Summer - ihat i it ke
10 inFrarce? essors 1.5)
Vear & Summer - What s 1 ke
50 in Austrase? eszons 1.3

« use fieldwork fo observe, measure record and
present the human and physical features in the.
local area using a range of methods, including
sketch maps. plans and graphs, and digital
technologies

Upper k52

Locational knowledge

« locate the world's counfries, using maps fo
facus on Europe (including the location of
Russia) and North and South America.
concentrating on their environmental regions.
key physical and human characterisics.
couniries. and major cities

Vear® Aurmn~ Sraudwe cinh
every mourtar? (escors 1.5,6)
Vear's Soring < Winers con T cal
hame? (essons 3,4.5)

Vear 6 Spring - ihare on St
doos it ll come fron? (esors .
25,6

Year 5 Surmer - What i it ke
10 inSrazi? iestons 12,3
45

= rame and locate counties and cities of the
United Kingdom. geographical regions and their
identifying human and physical characteristics.
key topographical features (including hills.
mountains. coasts and rivers). and land-use:
patterns: and understand how some of these.
aspects have changed over fime

Vear & Aurimn~ Snaudwe cinh
every mountar? (essons 2.3.5.
9

Vear 6 Autun Hap reaing -
The UK essors 1.2.3,2)

Vear 6 Spring - Wnere on St
doos it ll come fron? (esors .
9

Year & Summer- What st e
10 inLondor? Lessons 12,3,
45

= identify the position and significance of
latitude, longitude. Equator. Northern
Hemisphere. Southern Hemisphere. the Tropics
of Cancer and Capricorn, Arctic and Anfarctic
Circle. the Prime/Greenwich Meridian and fime
zones (including day and night)

Vear & Surmer —Whar T
1o inSrazi? estons 1,3)

Place Knowledae
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[+ understand geographical similarities and
dif ferences through the study of human and
physical geography of a region of the United
Kingdom. a region in a European country. and @
vegion in North or South America

Vear s Sarmer —Whar e
10 inSrazi? essons 2,4, 5)
Vear & Summer- What s e
10 inLondor? Lessons 12,3,
49

Human and Physical Geography

describe and understand key aspects of:

« physical geography. including; climate zones.
biomes and vegetation belts, rivers, mountains
volcanoes and earthquakes. and the water cycle.

Vear s Aurmn~ Snaudwe cinh
every mountar? escors 12,3
%56

Vear 5 Soring - Wrere con T cal
rome> (essos 2.3)

Vear 5 Summer - What i it ke
50l inSrazi? essons 5

« " human geography. including: types of
settlement and land use. cconomic activity
including trade links. and the distribution of
natural resources including energy. food.
minerals and water

Vear 5 Sprng < inere con Teal
rome> (essos 2.3, 4,5.6)
Vear 6 Spring - inare on St
doos it ll come fron? (esors .
23,456

Geographical skillz and fieldwor

+ " use maps. atlases, globes and digital/computer.
mapping fo locate countries and describe:
features studied

Vear s Aurmn~ Snaudwe cinh
every mountar? escors 12,3
o)

Year 6 Autunr Hap reaing -
The UK essors 1.2.3,2)

Vear 5 Soring < iners con T cal
rome> (sssos 2.3, 4,5)

Vear 6 Spring - ihare on St
doos it ll come fron? (esors .
23,256

Vear 5 Summer - What i it ke
10l inSrazi? estons 1.2,
)

Vear & Summer- What st e
0 i Longor? Lessons L2.51

" use the B points of a compass. 4- and 6-figure
grid references. symbols and key (including the
use of Ordnance Survey maps) to build their
knowledge of the United Kingdom and the wider
world

Vear 5 Autmn - Shau we chmt
every mountar? escors 12,3
5

Vear 6 Autun Hap reaing -
The UK essors 1.2.3,2)

Vear 5 Sorng < iners con T cal
hame? (essons 3,4.5)

Vear 6 Spring - ihare on St
does it ll come fron? (esors .
2456

Vear's Summer - What i it ke
10 e inSnazi? essons 12,4,
5
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Vear & Sammer- Wrat =TI
10 inLondor? Lessons 1.2, 5)

use fieldwork to observe. measure record and
present the human and physical features in the.
local area using a range of methods, including
sketch maps. plans and graphs, and digital
technologies

Vear & Auramr iap reag -
The UK essors 5,6)
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Best practice in
Geography

e |
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Effective Geography Lessons

There needs to be some geography in the lesson:

Geographical data
Geographical ideas
Geographical context

Geographical Data

The purpose of teaching
geography is to help students
understand the complex world we
live in. Students are going to
study the world through
representations of the world in
various forms of secondary data,
e.g. maps, visual data of all kinds,
statistics, graphs, text, etc. This
secondary data can be presented
in textbooks, on resource sheets,
on PowerPoint presentations or it
can be accessed through the
Internet.

Geographical Tdeas

Every Geography lesson should
introduce students to some
geographical ideas. Geographers
make sense of the world
through their ideas, through
generalisations, concepts and
theories. The big ideas of
geography include place, space,
physical and human processes,
interdependence etc. (Jackson,
2006, Taylor, 2008)

‘What makes a geography |

Geographical context

What is studied in geography
lessons should be located and
placed within a wider context.

Places, regions, countries and
continents do not exist in isolation
but are interconnected; the
location of what is studied in
relation fo other places is
significant. Locational knowledge of
continents, oceans, countries,
cities, deserts, etc, enables us to
place new information into a wider
context.
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Geography Lessons

Implementation:

There needs to be a connection with the learners’ Accelerating progress in Geography

minds. If students are to develop understanding as

well as accumulate information then
geography teachers need to allow time for
students to explore new information and to

There needs to be an opportunity for learners to make
sense of new geographical knowledge for themselves,

through: .
Scaffolding relate it to wh'u‘r they already know.
Discussion in small groups Zone of Proximal Development (ZPD)

Weritten work (to organise thoughts and make sense of

new knowledge about the world. Zone of proximal development

(Learner can do with guidance)

Impact:
Discussion in whole classes, with small groups or with

individuals in which attention is paid to what students i
say and build on it by prompting, probing and

questioning.

Demonstrating or modelling part of an activity.

Using writing frames to help with structure and with Lev Vygotsky 1696-1934

A Learner cannot do
starting sentences. .
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“Maps, at a variety of scales, are used frequently as a matter of routine and are an intrinsic part of learning in Geography. This ensures that students have
good spatial awareness and are very secure in their ability to locate the places they are studying."
OfSTED (December 2013, as part of their outstanding descriptor for quality of teaching Geography)

Maps are key to representing the features and layout of the world, from the local o the global. There is a revolution taking place in the way maps are used
and accessed, moving away from paper maps to digital data presented on computers and mebile phones. People use maps in a wide variety of ways as part of
everyday life, primarily when travelling and finding places (.. street maps, road atlases, airline maps), but we also use and encounter maps in lots of other
ways (.. architects' plans, maps in news items and as postcard images).

Map-work can be done in isolation, and this is useful for introducing some of the basic skills. It is better, however, to integrate map-work into other work
in order to enhance their skills.

Students should encounter many types of maps - from oblique aerial views and picture maps to plans of sites, Ordnance Survey maps, symbolic dot
distribution maps and atlas maps - maps which can depict a room or the world. What they all have in common is that they show what is where - the what
being the features, events, etc, chosen and the where the spatial locations, relations and patterns portrayed.

To understand maps we first need to read the elements of maps and interpret what is shown: perspective, symbols, location, direction, scale, and consider
purpose and selectivity in maps.

These map reading skills form the basis for map interpretation skills, including:
relating the various bits of information on the map together

using prior knowledge and understanding to help do this

noticing patterns on the map

visudlising an area from the mapped information

being able to build up a sense of a place from the map.
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A Geographic Information System (61S) comprises a computer and specialist software,
which displays geographically referenced data on a map. 6IS software enables the user
to zoom in and out to appropriate scales, turn layers of information on and off and even
add data. Put simply we can think of 6IS as a digital tracing paper overlay on a base
map. Many 6IS can be accessed online and GIS can often be shared and viewed on mobile
devices, making them versatile and highly cost-effective tools for everyday life as well
as education: one of the most widely-used 61S applications is probably Google Maps live
navigation data for route planning.

As GIS is so effective at visualising spatial and place-based information it can be applied
anywhere within the geography curriculum, in every topic from local to global scales. Tt
helps investigate geographical relationships, patterns and trends and therefore
complements an enquiry-based approach within lessons. 6IS also helps students explore
and compare places, visualise landscapes or display data. The growing availability of
mobile devices means GIS can also add real value to geography fieldwork.
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Best practise in Geography:
Curriculum Making through enquiry

The enquiry approach to learning lies at the heart of curriculum making in
geography and recalls geography's heritage of exploration and discovery. In
Fhis view, geography teachers perform a delicate balancing act, drawing upon
the student's experiences, the subject resource and their own knowledge and

craft skills.

Margaret Roberts (2003, 2010) has shown how this approach contains four
central aspects: the creation of a 'need to know' thi h th f an
engaging stimulus; the collection and use of data; processing and making sense d:Croste s mastfokno, & fnacen
of that data and finally reflecting on learning in order to apply it to future Curiosity +| Pictures
enquiries. Imagination v Numbers
This process has been captured in a single diagram (adapted from Roberts, Questions Toxt
2003). Identify an issue Evidence
08 maps
Apply to next enquiry
In 'What makes a geography lesson good?' Margaret Roberts argues that good o
geography teaching depend upon curriculum making and enquiry. In good
geography lessons, there needs to be:
* Geographical data, ideas or contexts 4. Reflect on learning 3. Make sense of the data
A connection with the learners' minds, based on what students already know, sk
understand and can do e . Describe Analyse
: . Changing opinions - Explain Interpret
+ An opportunity for learners to make sense of new geographical knowledge R Tk TG mants) et Clarity
for themselves, giving students time for students to make sense of What other evidence would be useful Contrast Speculate

geographical information through talking and writing.
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What your books will
look like for...

Geography
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On the first page of a new topic...
‘Double page spread’

» Unit page- which has the What are the Seasons?
title and the term on it. S

@

» Then stick in the new
Knowledge Organiser (KO).
This should be referred to
throughout lessons.

» These must be stuck on a
double page spread - Unit
page on the left and the KO
on the right hand side.
Please make sure these are
trimmed so that they fit
neatly onto the pages.

The Shine Curriculum-Key Learning
Year 1 What are the Seasons?

]

Do this because...

< It clearly signposts a new topic in your books.

< It will be consistent throughout school.

« The youngest children in school will know how to set their books out as they
move through school.
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On the next page...

Pre-learning task

«  Children will initially
complete this in pencil.

¢ They will ask any
questions in black pen.

* As they move through the
topic, they will add to it
in purple pen.

*  This could form the basis
of your unlocking task, or
you may choose to set a
separate unlocking task.
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At the start of each lesson:

Give children the opportunity to respond to any
marking....

» Subject specific vocabulary used and spelt correctly (all subjects)
» Accurate use of terms

Do this because...
« The children are being encouraged to use their knowledge organiser to ensure
that geographical terms and places are used correctly.

» We want to evidence that children are using what they have learned in their
English lessons in other subjects correctly.
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At the start
of each
lesson...

DUMTUMS and
then

complete the
mini retrieval

Thurscay 5" December

Retrieval practice = naming the continents

Quiz

Do this because...
It re-caps and refreshes knowledge from
the previous lesson.

< It also informs teacher judgements and
ongoing assessment each week.
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During lessons

» Maps to be labelled in pencil.

» Places MUST have capital letters and be spelt
correctly.

» Arrows (e.g. to places on maps/diagrams) drawn in
pencil with a ruler.




image24.png
Introduce new learning...follow these

next steps (chunked lessons)

First...
» Use the Rosenshine principles to help you think about the small steps
» Vary the small steps that you use each lesson

» Question understanding of the children with a range of different
question styles to determine how well material is being learned

Then...

» Guided practice to support committing learning to memory supports the
next step...

» Independent Practice (Scaffold so all learners can access it)

» Challenge - some children may wish to add more that they have learned
within the lesson

Finally...

»  Children check their work

Do this because...

+ We want to challenge all learners

» We want to make learning accessible for all learners

« We want to give children the best opportunities to ‘shine’

oaiy Review

e et e e el e o

[T ouioe stuoenT pracrice

¥R

Sumarsa e trt i e 1t g .
ey e e acrs bt et

(OBTAIN HIGH SUCCESS RATE

Asucen e of rond 0 o b i 0 bt
e i e s ks hlged
et oo gt g e e b B
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ntependon e rodces e — 3 ecesan
s o et ettt b ecsd ety T
L e s e ey

[ZINEW MATERIAL IN SMALL STEPS

- N

Ot workin mamary s i, sty ot e s o

Py
L A e e s e

T3 CHECK STUDENT UNOERSTANDING

[E] SCAFFOLDS FOR DIFFICULT TASKS.

s

Scateen e tmporry igorts o st e They o
ot ot toch i ot o ot
S L e e,

KT WEEKLY & MONTHLY REVIEW
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At the end of a unit...

In the Autumn term, the end of unit task will assess the children’s
map skills so the task will take the form of quiz and task to assess
knowledge.

In the Spring and Summer terms, all children to complete an
extended written task based on the question exemplified on this
document.

If you change the enquiry question, please let me know so that
this document may be amended.

In this task, you are judging the children’s use of geographical
knowledge and facts. Although their English skills are not being
tested, it is still expected that grammar, punctuation and spelling
errors will be picked up in marking and corrected during fix-it
time.

Do this because...
It will support your assessment of WTS, EXS and GDS.
It provides the children with an opportunity for instant feedback
about how much they have learned throughout a topic.
We want to give children the best opportunities to ‘shine.’

[l $70u b suppored o pan 3 ot e 1t ansners e folowng:
« Wnat hapoened uring the Gret Fire o Longon ans how d 1 change Lonccn?

P s o icoore i 1 A o Tt arsvrs 7l
o s adrshs o ne K changes rom 1215 AD o’

R A e
= Wnatverethe ke changes between the Bronzeand Fon ge n B

G 700 5 5055070 o i 31 o Tt 0t arvers e oo

st are th ey eturs f e My Sisation

(Ghicren 30 b sppored o pn  persussve o Tt snswers e lowrg
Wi et tht o e e s ha e most s i e ey
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At the end of a
unit...

Children will also complete an
end of unit quiz.

This quiz will be made up of 10
questions.

None of these questions will be
new - you will have already used
them within your Retrieval
Practice at the beginning of each
lesson.

Do this because...

« It will support your assessment of WTS, EXS and GDS.

< It provides the children with an opportunity for
instant feedback about how much they have learned
throughout a topic.
We want to give children the best opportunities to
‘shine’.

Puestion A B C

TWhatis the Tosetle The movement | The number of

meaning of the | permanently in a | of people from | people who live

word ‘migration’? | ice location.  |oneareaor | inone area or

country to country.
another.

2 Te definition of 8 | Something that_| Something that | The movement

push factor . makes people | atiracts people | of an abject
leave where they | to another place. | towards you
live.

3 The defintion of @ | Something that_| Something that | The movement

pul factor is.. makes people | attracts people | of an object
leave where they | to another place. | away from you.
live.

T A person who has | Anemigrant | A refugee. Asoldier

been forced to leave

their country is

known as..

S The numberof | Increased Decreased Sayed the same

refugess coming to

the UK over the last

ten years has...

6. How many people | 15,000 75 milion T bilion

around the world

are refugees?

7. The number one | Nigeria B )

country of origin
(where they are
from) for refugees
travelling to Europe
is..
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